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Sheet1

		PALO VERDE COLLEGE

		FALL 2014 SEMESTER

		ADJUNCT FACULTY

		Instructor		Section		Course

		Alford, Louise		CHD-227-01		Parenting Principles and Communications

		Attaway, Vicki		ACC-100-04		Basic Accounting

		Baker, Glen		ABE-059-02		Creative Stitchery

		Baker, Glen		ABE-059-03		Creative Stitchery

		Baker, Glen		NBE-079-03		Quilting

		Baker, Glen		NBE-079-04		Quilting

		Blansett, Wendy		ENG-099-02		Basic Composition

		Blansett, Wendy		ENG-099-04		Basic Composition

		Blansett, Wendy		ENG-101-07		Reading & Composition

		Bram, Jason		BIO-100-01		Introduction to Biology

		Bram, Jason		BIO-100-04		Introduction to Biology

		Breaux, Kimberly		GES-115-06		The Master Student

		Breaux, Kimberly		GES-115-08		The Master Student

		Brown, Mary		NBE-079-01		Quilting

		Brown, Mary		NBE-079-02		Quilting

		Burns, Sharon		EDU-131-03		American Sign Language I

		Burns, Sharon		EDU-131-04		American Sign Language I

		Burns, Sharon		EDU-132-01		American Sign Language II

		Burns-Peters, Davena		EDU-131-05		American Sign Language I

		Cahill, Michael		ADS-109-01		Addiction Prevention: Law, Ethics, and Outreach

		Cahill, Michael		PSY-101-02		General Psychology

		Clinton, Philip		GEO-101-01		Physical Geography

		Clinton, Philip		GEO-101-02		Physical Geography

		Conley, Trudy		CHD-227-01		Parenting Principles and Communications

		Cyr, Jennifer		HEA-140-05		Health Education

		Fisher, Jacqueline		ADS-107-01		Codependency & Family Systems

		Flud, Robin		NUR-118-01		Certified Nursing Assistant-Clinical

		Gallan, Scott		BUS-202-03		Business Communication

		Gonzalez, Maria		N/A		DSPS/TRIO Advisor

		Hanline, Tracy		ENG-096-02		Writing Improvement II

		Hanline, Tracy		NBE-080-01		Reading & Writing Improvement

		Jones, Thomas		HIS-110-01		World Civilization I

		Jones, Thomas		HIS-115-01		Current Events

		Knight, Nancy		BUS-101-07		Introduction to Business

		Kuykendall, Suzzanne		CHD-105-01		Observation & Assessment

		Kuykendall, Suzzanne		CHD-131-01		Music for Early Childhood

		Kuykendall, Suzzanne		CHD-145-01		Child Abuse & Neglect

		Lawrence, Barbara		ADS-101-02		Introduction to Addiction Studies

		Lawrence, Barbara		ADS-101-03		Introduction to Addiction Studies

		Lopez-Roedel, Rene		EDU-131-01		American Sign Language I

		Lopez-Roedel, Rene		EDU-131-02		American Sign Language I

		Malson, Suzanne		ANT-101-01		Cultural Anthropology

		Mathews, Stanley		NBE-099-01		Life Skills Math

		Mathews, Stanley		N/A		Needles Center/LSC Tutor

		Miranda-Copple, Maria		NSC-128-01		Medical Terminology

		Miranda-Copple, Maria		NUR-118-03		Certified Nursing Assistant-Clinical

		Montenegro, Desiree		SPE-103-01/02		Argumentation & Debate

		Nakase, Dana		BIO-100-02		Introduction to Biology

		Paget, Janice		ABE-059-01		Creative Stitchery

		Paget, Janice		ABE-059-04		Creative Stitchery

		Pena, Omar		N/A		EOPS/CARE Advisor

		Perez, Liana		NUR-118-02		Certified Nursing Assistant-Clinical

		Pickens, Roger		BUS-105-03		Business Mathematics

		Pickens, Roger		MAT-080-03		Basic Arithmetic Skills

		Ramirez, Angel		CRJ-135-01		Spanish for Emergency Personnel

		Roggenstein, Maribel		N/A		DSPS/TRIO Advisor**

		Thomas, Michael		MAT-081-02		Arithmetic Fundamentals

		Thomas, Michael		MAT-110-03		College Algebra

		Torres, Angelica		CIS-101-02		Introduction to Computers & Information Systems

		Torres, Angelica		CIS-102-01		Personal Computer Applications

		Torres, Angelica		CIS-102-02		Personal Computer Applications

		**Added since Board Approval of 11/18/14
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		 250 Days-12 Months / CDCR PROGRAM DIRECTOR (-4.165%)

		DISTRICT 05 - PALO VERDE COMMUNITY COLLEGE DISTRICT



		Board Approved: 12/09/2014

		Position Title		Row		STEP 1 		STEP 2		STEP 3		STEP 4		STEP 5		STEP 6		STEP 7		STEP 8		STEP 9		STEP 10		STEP 11		STEP 12

				1		45,596		47,996		50,521		53,180		55,980		58,924		62,022		65,288		68,725		72,340		76,143		80,148

				2		51,296		53,997		56,837		59,828		62,978		66,289		69,775		73,449		77,315		81,382		85,661		90,166

				3		56,995		59,995		63,153		66,476		69,974		73,654		77,527		81,610		85,906		90,425		95,180		100,186

		Director, EOPS CARE
Director, Needles Center
Institutional Transition Program Director (250 DAYS)		4		62,694		65,995		69,467		73,123		76,972		81,019		85,279		89,770		94,495		99,466		104,696		110,202

				5		68,394		71,994		75,783		79,771		83,970		88,385		93,033		97,932		103,086		108,509		114,215		120,222

		Chief Business Officer (Classified Admin)
Chief Human Resources Officer (Classified Admin)		6		74,092		77,993		82,097		86,420		90,967		95,750		100,784		106,092		111,676		117,550		123,731		130,239

		Vice President of Instruction & Student Services		7		79,793		83,992		88,413		93,067		97,965		103,117		108,539		114,254		120,268		126,595		133,251		140,260

				8		85,493		89,992		94,728		99,714		104,962		110,482		116,290		122,414		128,857		135,635		142,767		150,277



		Position Title		Row		STEP 13
LONGEVITY
 = 13 YEARS				STEP 14
LONGEVITY
 = 16 YEARS				STEP 15
LONGEVITY 
= 19 YEARS				STEP 16
LONGEVITY 
= 22 YEARS				STEP 17
LONGEVITY 
= 25 YEARS				STEP 18
LONGEVITY
 = 28 YEARS

				1		84,365		0		88,802		0		93,474		0		98,391		0		103,566		0		109,014

				2		94,909		0		99,902		0		105,157		0		110,688		0		116,511		0		122,640

				3		105,455		0		111,003		0		116,841		0		122,987		0		129,456		0		136,266

		Director, EOPS CARE
Director, Needles Center
Institutional Transition Program Director (250 DAYS)		4		115,999		0		122,101		0		128,523		0		135,283		0		142,399		0		149,889

				5		126,546		0		133,203		0		140,209		0		147,584		0		155,347		0		163,518

		Chief Business Officer (Classified Admin)
Chief Human Resources Officer (Cl Admin)		6		137,090		0		144,300		0		151,891		0		159,880		0		168,290		0		177,142

		Vice President of Instruction & Student Services		7		147,638		0		155,404		0		163,578		0		172,182		0		181,238		0		190,771

				8		158,181		0		166,501		0		175,260		0		184,478		0		194,182		0		204,396
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		250 Day/12 Month Faculty - Monthly

		DISTRICT 05 - PALO VERDE COMMUNITY COLLEGE DISTRICT



		Schedule ID: 101 / Position Type: 1 / Effective Date: 07/01/2014

		Row		COLUMN I 
AA+6E 
BA+2E		COLUMN II 
BA+30 
MA		COLUMN III 
BA+45 
MA+15		COLUMN IV 
BA+60 
MA+30		COLUMN V 
BA+75 
MA+45		COLUMN VI 
BA+90 / MA+60
Double MA

		1		68,935		70,831		72,780		74,781		76,836		78,949

		2		71,003		72,956		74,962		77,024		79,141		81,318

		3		73,134		75,144		77,212		79,335		81,516		83,758

		4		75,328		77,400		79,527		81,715		83,962		86,271

		5		77,588		79,720		81,914		84,167		86,480		88,859

		6		79,915		82,113		84,370		86,691		89,075		91,524

		7		82,312		84,576		86,903		89,292		91,747		94,270

		8		84,782		87,113		89,508		91,970		94,500		97,099

		9		87,325		89,727		92,194		94,730		97,335		100,011

		10		89,945		92,418		94,960		97,572		100,254		103,011

		11		91,924		94,452		97,049		99,718		102,460		105,278

		12		93,946		96,530		99,184		101,912		104,715		107,595

		13		96,013		98,654		101,366		104,154		107,018		109,960

		14		98,126		100,823		103,596		106,445		109,373		112,380

		15		100,284		103,042		105,876		108,787		111,778		114,853

		16		102,490		105,309		108,205		111,181		114,237		117,380

		17		104,744		107,626		110,585		113,626		116,751		119,962

		18		107,049		109,993		113,018		116,126		119,319		122,600

		19		109,404		112,414		115,504		118,681		121,945		125,298

		20		111,811		114,886		118,045		121,292		124,627		128,055

		21		114,271		117,414		120,643		123,960		127,369		130,871

		Placement is based on education and experience

		Extra pay of $2,000 Annually added to Column VI for Doctoral Stipend

		Calculations based on 177  day salary schedule (177 day schedule amount/177 days x 250 days)
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About AMN Key Solutions!!
AMN provides strategic advice, public relations, community engagement, and 
research to public school districts, City, County and local agencies across the 
country. It has been an honor to work with the Palo Verde College for the past 10 
months in developing a strategic communication and enrollment plan.  !!
We create public information and marketing efforts with a client’s short and long 
term objectives in mind so that the efforts dovetail with your District’s education 
and community outreach goals.  At AMN, we believe in a collaborative, client-
agency relationship. As our client, you keep your hands on the wheel, while we 
keep our eyes on the road.  We pride ourselves in the strategic planning services 
and innovative, creative, effective materials we provide our clients.  !!
Strategic Communications !
!
Whether it’s your District’s overall reputation or a ballots issue, today’s 
fragmented news environment makes the challenge of communicating your 
District’s message to a diverse audience of opinion makers, voters and parents 
formidable.  Developing an effective message and communicating across the 
right platforms to achieve your goal is what we do.!!
Whether it’s developing strategies to measure the pulse of your internal and/or 
external stakeholders, help build your advocacy coalition, create targeted media 
for specific audiences, an educational effort, or distilling complex data into an 
easily understood and visually appealing message, we approach every client and 
issue as an individual campaign with a strategy tailored specifically for you.!!
AMN Key Solutions offers over 20 years of expertise in all aspects of K-14 
marketing, statistical research,and communications.That experience will be put to 
work for you.!
AMN’s services include: !!


• Public/Media Relations - Print Collaterals!


• Message Development!


• Branding !


• Web and e-communications consulting!
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Public/Media Relations and Print Collaterals:!


It’s a challenge for a public agency to break through the noise of today’s 24-hour 
news cycle.   AMN know’s how to effectively deliver a public agency client’s 
messaging strategy to their key audiences to generate the results they want.  
AMN will produce engaging press releases and print collaterals as agreed to by 
the college to highlight academic offerings  with an aim to further increase 
college enrollment.!


Message Development:!


Your message does not exist in a vacuum—it is tied to your competitors’ 
messages, breaking news, and your target audience. Our decades of experience 
working with public agencies have taught us that message is the core of any 
successful communication effort. Using research and experience, we will work 
with you to develop the message you need to achieve your objectives.!!
Branding:!


Establishing and building an identity is critical to competing in a crowded 
marketplace and surviving the scrutiny of the 24/7 media. Defining and high 
lighting your District’s strengths and accomplishments,  and underscoring what 
you have to offer your target audience is essential to building and maintaining 
public trust. We will work with Palo Verde College to strategically define who you 
are, how you can best communicate to your target audience(s), how you fit into 
the local and regional landscape, and how you can further establish your brand.!!
Web and e-communications consulting:!


Social media is an opportunity to engage with your community. AMN works with 
its clients to determine a message, audience, and social media channel to 
achieve your goals. We will develop a plan and support your implementation, or 
we can implement the plan in full integration with your earned and paid media 
strategies.!!!!!!!
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!
Our services include:!!
• Web site development !!
• e-recruitment strategies!!
• Recruitment e-mail development.  We can develop effective recruitment 


emails and identify social networking strategies that will attract students and 
encourage them to enroll. !!


• Using social media as a recruitment tool: Getting more “likes” should not be 
your main goal — just one of many targets. Ensuring that the content of your 
Facebook page is informative, engaging, and delivering the correct message is 
essential. Facebook alone is not all of social media, as literally thousands of 
“niche” social media sites are now in existence. AMN will work with your team 
to determine your target audience, what social media strategy and needs will 
work best for you and your expressed objectives, and then work to implement 
those.!!


• Internet Advertising: Facebook and other social media sites offer highly 
targeted advertising that will help you reach the right audience. We can use 
keyword targeted search ads on Google, Yahoo and Bing to ensure that your 
organization is one of the top results for relevant searches.Conflict of Interest!!


Deliverables!


We will continue to work with the Palo Verde College in executing the 
communication plan established in January 2014, utilizing the AMN created tag 
line “Palo Verde College - Where knowledge takes root and opportunity grows.” 
Services shall include the production and distribution of communication 
messages and materials which resonate with students and maximize enrollment 
potential. It is envisaged that this shall include, but not be limited to direct mail, 
assorted print collaterals, creations of customized email communications, press 
releases as well as the development of relevant web and social media 
communication platforms. !


!
!
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!
!
FEE SUMMARY 


AMN’s fees are based upon a number of criteria including district demographics, 
complexity of the issue and project related scope.  Recognizing the District’s 
present situation,objectives and size, AMN proposes a fee of $3,000 per month, 
payable within 30 days of receipt of invoice.  The base consulting fee shall be 
calculated on a pro-rata basis for the initial and final month of service if less than 
a full calendar month.



Payments on Certain Purchases and Rentals. All media and advertising goods 
and services shall be purchased or rented from AMN by Client according to an 
agreed upon schedule of prices. Client will be informed of cost and be required 
to give verbal authorization of cost prior to purchase or rental. AMN shall in turn 
subcontract the work to third party vendors.



Payment for such items shall be made in advance by Client to AMN, or to the 
third party vendor at the discretion of AMN. Subject to prior approval of client, 
Consultant is authorized to enter into third party contracts on behalf of Client for 
Client’s public information/engagement efforts.  Payment of vendor for all good, 
services and costs shall be Client’s sole responsibility, and shall be in addition to 
the Compensation or any other fees for the Services.  Such third party contracts 
include, without limitation contracts for printing, graphic art work, demographic 
data, mailing services and postage.  	




Reimbursement of Expenses. Client shall reimburse AMN for expenses incurred 
by AMN from time to time in connection with the performance of the Services 
described herein, which includes, but is not limited to, automobile mileage at the 
established IRS reimbursement rate at the time at the time of travel, air travel, 
hotel lodging, parking fees, copying fees, telephone charges, postage and other 
out-of-pocket expenses. AMN shall submit a report of actual expenses, and 
within thirty (30) days thereafter, Client shall reimburse AMN in full. Expenses �5
billed to Client shall not exceed $1,500 in the aggregate, per calendar month 
without the verbal or written approval of Client. Any verbal approval shall be 
confirmed in writing by either party. Client may designate in writing an 
individual(s) with authority to approve expenses on Client's behalf
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BOARD BYLAWS



PALO VERDE COMMUNITY COLLEGE DISTRICT


ADMINISTRATIVE PROCEDURE
2310

Regular Meetings of the Board

The order of business for regular Board meetings will typically be as follows:



I.
Opening of Meeting




1.
Call to order




2.
Flag salute




3.
Roll call


4.
Approval of minutes of last regular meeting, study session, special and/or emergency meeting




5.
Approval of the agenda for current meeting



II.
Items for Discussion in Closed Session Hearing of Citizens (Agenda Items)


III.
Hearing of Citizens (Agenda Items) Recusal


IV.
Reports Recess to Closed Session






















V.
Unfinished Business Reconvene to Open Session


VI.
New Business Reports



1.
Associated Students




2.
Academic Senate




3.
CSEA, Chapter 180



4.
CTA Faculty Association




5.
Superintendent/President’s Report




6.
Vice President of Instruction and Student Services



7.
Chief Business Officer



8.
Board of Trustees Comments and Discussion


VII.
Consent Resolutions Public Notice/Hearing



1.
Instruction




2.
Business




3.
Personnel




4.
Miscellaneous



VIII.
Action Item Resolutions Presentations/Program Reviews


IX.
Hearing of Citizens (Non-Agenda Items) Discussion


X.
Closed Session Information Items


XI.
Adjournment Consent Resolutions

1. Instruction


2. Business


3. Personnel


4. Miscellaneous

XII.
Action Items

1. Instruction


2. Business


3. Personnel


4. Miscellaneous


XIII.
Hearing of Citizens (Non-Agenda Items)


XIV.
Adjourn/Recess to Closed Session

Meetings may be recessed by the President with the consent of the majority of the Board members present.


(Formerly a part of PVC Board Policy 7110)


01/14/06
Board First Read


01/24/06
Board Second Read and Approval


12/03/14
College Council Approval


12/09/14
Board Information Item
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BOARD BYLAWS



PALO VERDE COMMUNITY COLLEGE DISTRICT

BOARD POLICY	2015



Student Member



Reference: Education Code Section 72023.5, Constitution of the Associated Students



The Board shall include one (1) non-voting student member.  The term of office shall be one year commencing June 1 and ending May 31 of each year. 



The student member shall be enrolled in and maintain a minimum of five (5) semester units in the District at the time of nomination and throughout the term of service. The student member is not required to give up employment with the District. The student shall be elected by the Associated Student Government and maintain a minimum cumulative grade point average of 2.0.



The student member shall be seated with the Board and shall be recognized as a full member of the Board at meetings. The student member is entitled to:



1.	Participate in discussion of issues and receive all materials presented to members of the Board (except for closed session);



2.	The privilege to cast an advisory vote, although the vote shall not be included in determining the vote required to carry any measure before the board;



3.	The privilege to make motions;



4.	The privilege to receive compensation at 50% of the same level of the Governing Board for meeting attendance;



5.	Receive any mileage allowance necessary to attend board meetings to the same extent as publicly elected trustees.



It is within the board’s discretion to grant privileges to student members.  The board is required to decide which privileges as prescribed in Education Code Section 72023.5, if any, will be granted to student members by May 15 of each year.



See Administrative Procedure 2015





(Formerly PVC Board Policy 7060)

(Formerly a part of PVC Board Policy 7030)



























10/01/02	Policy Revised

10/19/04	College Council approval

10/26/04	Board “First Read”

11/23/04	Board “Second Read” and Approval

09/15/05	Revised

01/14/06	Board First Read

01/24/06	Board Second Read and Approval

09/02/09	College Council Approval

09/22/09	Board First Read

10/27/09	Board Second Read and Approval

05/20/14	College Council Approval

06/10/14	Board First Read

08/12/14	Board Second Read and Approval

11/04/14	College Council Approval

11/18/14	Board First Read

[bookmark: _GoBack]12/09/14	Board Second Read and Approval
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BOARD BYLAWS




PALO VERDE COMMUNITY COLLEGE DISTRICT


BOARD POLICY
2310

Regular Meetings of the Board

Reference: 
Education Code Section 72000(d); Government Code 54952.2, 54953 et seq.; 54961

Regular meetings of the Board shall generally be held the fourth second Tuesday of each month.  Regular meetings of the Board shall normally be held at Palo Verde College, One College Drive, Blythe, California, or at its Needles location at 725 W. Broadway, Needles, California.

In addition to regular meetings, the Board may also hold study sessions open to the public for the study of general topics of interest to the Board or the community in the operation of the College or Board procedures and programs.


A notice identifying the location, date, and time of each regular meeting (or study session) of the Board shall be posted at least 72 hours prior to the meeting and shall remain posted until the day and time of the meeting.  All regular meetings of the Board shall be held within the boundaries of the District except in cases where the Board is meeting with another local agency or is meeting with its attorney to discuss pending litigation if the attorney’s office is outside the District.  


All regular and special meetings of the Board shall be open to the public, be accessible to persons with disabilities, and otherwise comply with Brown Act provisions, except as required or permitted by law.


Robert’s Rules of Order shall govern the proceedings and conduct of Board meetings, except when the Board’s own policies or state regulations or statutes provide otherwise.


See Administrative Procedure 2310


(Formerly a part of PVC Board Policy 7110)


01/14/06
Board First Read


01/24/06
Board Second Read and Approval


07/28/09
Board First Read on Revised Policy

08/25/09
Board Second Read and Approval


12/03/14
College Council Approval


12/09/14
Board First Read


Page 1 of 1
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BOARD BYLAWS




PALO VERDE COMMUNITY COLLEGE DISTRICT


BOARD POLICY
2725


Board Member Compensation

Reference: 
Education Code Sections, 72024

Members of the Board who attend all board meetings shall receive $240 per month, and the student member, $240 per month 50% of the level of the Governing Board.  A member of the Board who does not attend all meetings held by the Board in any month shall receive, as compensation, an amount not greater than the pro rata share of the number of meetings actually attended.

A member of the Board may be paid for a meeting when absent if the Board, by resolution, finds that at the time of the meeting the member is performing services outside the meeting for the community college district, is ill, on jury duty, or the absence is due to a hardship deemed acceptable by the Board.

Expenses incurred in carrying out the duties and responsibilities of the Board are paid by the District.  Prior approval by the Board is necessary for all such expenditures.


The Board may, on an annual basis, increase the compensation of board members beyond the limits delineated in Ed. Code Section 72024 by five percent. However, any increase is subject to rejection in a referendum by a majority of the voters in the district.


See also BP/AP 2015 - Student Member


(Formerly a part of PVC Board Policy 7080)

01/14/06
Board First Read


01/24/06
Board Second Read and Approval


09/2/09
College Council Approval


09/22/09
Board First Read


10/27/09
Board Second Read and Approval


06/14/11 
Board First Read


07/26/11
Board Second Read and Approval


11/05/13
College Council Approval

11/12/13
Board First Read


12/10/13
Second Read and Approval


11/04/14
College Council Approval


11/18/14
Board First Read


12/09/14
Board Second Read and Approval
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LOCAL AGREEMENT FOR CHILD DEVELOPMENT SERVICES


CONTRACTOR'S NAME:


DATE:


CONTRACT NUMBER:


PROGRAM TYPE:


PROJECT NUMBER:          
PALO VERDE COMMUNITY COLLEGE DISTRICT


CSPP-4358


33-7351-00-4


CALIFORNIA DEPARTMENT OF EDUCATION
1430 N Street F.Y.Sacramento, CA  95814-5901


July 01, 2014


CALIFORNIA STATE
PRESCHOOL PROGRAM


14 - 15


This agreement with the State of California dated July 01, 2014 designated as number CSPP-4358 shall be amended in the
following particulars but no others:


The Maximum Reimbursable Amount (MRA) payable pursuant to the provisions of this agreement shall be amended by
deleting reference to $298,085.00 and inserting $315,392.00 in place thereof.


The Maximim Rate per child day of enrollment payable pursuant to the provisions of the agreement shall be amended by
deleting reference to $34.38 and inserting $36.10 in place thereof. 


SERVICE REQUIREMENTS


The minimum Child Days of Enrollment (CDE) Requirement shall be amended by deleting reference to 8,670.0 and inserting
8,737.0 in place thereof.  


Minimum Days of Operation (MDO) Requirement shall be 247. (No change)


Amendment 01


Budget Act/Rate Increase


T.B.A. NO.


$


$


I hereby certify upon my own personal knowledge that budgeted funds are available for the period and
purpose of the expenditure stated above.


AMOUNT ENCUMBERED BY THIS
DOCUMENT


PRIOR AMOUNT ENCUMBERED FOR
THIS CONTRACT


TOTAL AMOUNT ENCUMBERED TO
DATE


SIGNATURE OF ACCOUNTING OFFICER DATE


B.R. NO.


STATUTE FISCAL YEARCHAPTER


OBJECT OF EXPENDITURE (CODE AND TITLE)


ITEM


(OPTIONAL USE)


FUND TITLEPROGRAM/CATEGORY (CODE AND TITLE)


TITLE ADDRESS


PRINTED NAME AND TITLE OF PERSON SIGNINGPRINTED NAME OF PERSON SIGNING


BY (AUTHORIZED SIGNATURE)BY (AUTHORIZED SIGNATURE)


CONTRACTORSTATE OF CALIFORNIA


use only
Department of General Services


702


See Attached


     17,307
Child Development Programs


Sueshil Chandra, Manager


Contracts, Purchasing and Conference Services


    315,392


See Attached


See Attached


$


    298,085







CONTRACTOR'S NAME:


CONTRACT NUMBER:


PALO VERDE COMMUNITY COLLEGE DISTRICT


CSPP-4358 Amendment 01


AMOUNT ENCUMBERED BY THIS DOCUMENT


$


PRIOR AMOUNT ENCUMBERED


$


TOTAL AMOUNT ENCUMBERED TO DATE


$


PROGRAM/CATEGORY (CODE AND TITLE)


(OPTIONAL USE)


ITEM


OBJECT OF EXPENDITURE (CODE AND TITLE)


FUND TITLE


CHAPTER STATUTE FISCAL YEAR


Child Development Programs     -1,847


     51,258


Federal


0656 FC# 93.596 PC# 000321


13609-7351


30.10.020.001
6110-194-0890   B/A 2014 2014-2015


702 SACS: Res-5025 Rev-8290


     53,105


AMOUNT ENCUMBERED BY THIS DOCUMENT


$


PRIOR AMOUNT ENCUMBERED


$


TOTAL AMOUNT ENCUMBERED TO DATE


$


PROGRAM/CATEGORY (CODE AND TITLE)


(OPTIONAL USE)


ITEM


OBJECT OF EXPENDITURE (CODE AND TITLE)


FUND TITLE


CHAPTER STATUTE FISCAL YEAR


Child Development Programs      2,868


     28,201


Federal


0656 FC# 93.575 PC# 000324


15136-7351


30.10.020.001
6110-194-0890   B/A 2014 2014-2015


702 SACS: Res-5025 Rev-8290


     25,333


AMOUNT ENCUMBERED BY THIS DOCUMENT


$


PRIOR AMOUNT ENCUMBERED


$


TOTAL AMOUNT ENCUMBERED TO DATE


$


PROGRAM/CATEGORY (CODE AND TITLE)


(OPTIONAL USE)


ITEM


OBJECT OF EXPENDITURE (CODE AND TITLE)


FUND TITLE


CHAPTER STATUTE FISCAL YEAR


Child Development Programs      7,943


    141,784


General


0656


23038-7351


30.10.010.
6110-196-0001   B/A 2014 2014-2015


702 SACS: Res-6105 Rev-8590


    133,841


AMOUNT ENCUMBERED BY THIS DOCUMENT


$


PRIOR AMOUNT ENCUMBERED


$


TOTAL AMOUNT ENCUMBERED TO DATE


$


PROGRAM/CATEGORY (CODE AND TITLE)


(OPTIONAL USE)


ITEM


OBJECT OF EXPENDITURE (CODE AND TITLE)


FUND TITLE


CHAPTER STATUTE FISCAL YEAR


Child Development Programs      8,343


     94,149


General


0656


23254-7351


30.10.020.001
6110-194-0001   B/A 2014 2014-2015


702 SACS: Res-6105 Rev-8590


     85,806


SIGNATURE OF ACCOUNTING OFFICER


I hereby certify upon my own personal knowledge that budgeted funds are available for the period and
purpose of the expenditure stated above.


B.R. NO.


DATE


T.B.A. NO.






PALO VERDE COLLEGE
Curriculum Pending Board of Trustees Approval 
Approved by the Curriculum Committee on November 13, 2014

Board of Trustees Meeting December 9, 2014



NEW COURSES

CHD 221 – Care and Education for Infants and Toddlers

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  3

· Course Description:  Applies current theory and research to the care and education of infants and toddlers in group settings. Examines essential policies, principles and practices that lead to quality care and developmentally appropriate curriculum for children birth to 36 months.



CHD 250 – Introduction to Children with Special Needs

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  3

· Course Description:  Introduces the variations in development of children with special needs ages birth through eight and the resulting impact on families. Includes an overview of historical and societal influences, laws relating to children with special needs, and the identification and referral process.



CHD 251 – Curriculum and Strategy for Children with Special Needs

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  3

· Course Description:  Covers curriculum and intervention strategies for working with children with special needs in partnership with their families.  Focuses on the use of observation and assessment in meeting the individualized needs of children in inclusive and natural environments. Includes the role of the teacher as a professional working with families, collaboration with interdisciplinary teams, and cultural competence.



FST 123 – Fire Control 3B:  Structural Firefighting in Live-Fire Simulators

· Approved for:  Face-to-Face

· Prerequisites:  Must be employed as a first responder or obtain instructor approval

· Units:  0.25

· Course Description:  This course is designed to develop fundamental skills in combating structure fires by providing the students with a thorough understanding of fire behavior, ventilation procedures and techniques, interior fire attack, and exterior fire attack using a live-fire simulator. In many cases, this will be the fire fighter's first exposure to live structural firefighting. Must be employed as a first responder or obtain instructor approval. 



REVISED COURSES – SUBSTANTIAL CHANGE

ADS 108 – Codependency and Family Systems

· Approved for:  All Modalities

· Prerequisites:  ENG 099 eligibility

· Units:  3

· Course Description:  This course is designed to provide an in-depth look at codependence and its effects on alcoholism and substance abuse and the family system. Codependents are persons with impaired mental health and relational skills which are determined primarily by their relationship to a substance abuser/addict or by other dysfunctional primary relationships. In this course, the etiology, symptomology, and treatment of codependency are presented. The student will learn to identify patterns of family dysfunction, the roots of codependency, and the impact of chemical dependency, physical and sexual abuse, and parental rigidity on the development of the personality. Topics include a variety of approaches to viewing the family and codependency, some aspects of family and codependency treatment, and how counselors can be affected by codependence.   





ADS 109 – Substance Abuse in Special Populations

· Approved for:  All Modalities

· Prerequisites:  ENG 099 eligibility

· Units: 3

· Course Description:  Substance abuse and dependence have many unique characteristics when it occurs in persons and groups outside the typical family unit. This course addresses various cultural factors influencing the use and abuse of alcohol and other drugs in selected special populations in American society and the effect of these influences on the treatment and recovery processes for chemical dependency. An examination of those characteristics is explored among special populations including adolescents, the elderly, racial and ethnic minorities, gays/lesbians, the physically and developmentally disabled, the chronically ill, and the incarcerated population.



BIO 100 – Introduction to Biology

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  4

· Course Description:  This course encompasses the study of basic biological concepts and emphasis on characteristics of plants, animals, human body systems, cells, health, genetics and the environment. BIO 100 may be taken concurrently with BIO 101 or independent of BIO 101.  Not for biology major credit.



CHD 205 – Adult Supervision and Mentoring in Early Care and Education

· Approved for:  All Modalities

· Prerequisites:   None

· Units:  3

· Course Description:  Methods and principles of supervising student teachers, volunteers, staff, and other adults in early care and education settings. Emphasis is on the roles and development of early childhood professionals as mentors and leaders.





CHD 216 – Administration II:  Personnel and Leadership in Early Childhood Education

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  3

· Course Description:  Methods and principles of supervising student teachers, volunteers, staff, and other adults in early care and education settings. Emphasis is on the roles and development of early childhood professionals as mentors and leaders.



CHD 220 – Infant and Toddler Development

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  3

· Course Description:  A study of infants and toddlers from pre-conception to age three including physical, cognitive, language, social, and emotional growth and development. Applies theoretical frameworks to interpret behavior and interactions between heredity and environment. Emphasizes the role of family and relationships in development.



FST 120 – Firefighter Survival

· Approved for:  Face-to-Face

· Prerequisites:  Must be employed as a first responder or obtain instructor approval

· Units:  0.50

· Course Description:  This course was developed in the continuing effort to reduce the number of firefighter injuries and fatalities that occur on an annual basis and provides a greater understanding how to avoid committing fatal errors on the fireground. Avoiding situations that could cause you to become lost, trapped, or injured is the best way to prevent tragedies at a fire scene. Topics include fire fighter survival terminology, developing a survival attitude, increasing situational awareness, and being trained in problem-solving techniques so you can become more self-reliant in an emergency. Case studies will be reviewed to outline factors common in many line-of-duty deaths (LODDs) across the nation.



FST 124 – Fire Control 3A:  Structural Firefighting in Acquired Structures

· Approved for:  Face-to-Face

· Prerequisites:  Must be employed as a first responder or obtain instructor approval

· Units:  0.25

· Course Description:  This course is designed to develop fundamental skills in combating structure fires by providing the students with a thorough understanding of fire behavior, ventilation procedures and techniques, interior fire attack, and exterior fire attack. In many cases, this will be the fire fighter's first exposure to live structural fire-fighting. The structures used in class are generally donated buildings with a written agreement between the owner and the authority having jurisdiction specifying the live fire training that will be conducted and acknowledges the expected condition of the structure upon completion of the training.



FST 129 – River and Flood Water Rescue

· Approved for:  Face-to-Face

· Prerequisites:  Must be employed as a first responder or obtain instructor approval

· Units:  0.25

· Course Description:  The course is designed to educate the student about the equipment and procedures involved in moving and static water rescue.  The course is designed to introduce the students to the hazards of the water rescue environment.  This course also teaches the limitations of first responder-operations trained personnel for land based rescue. This class is a First Responder level course and requires students to have basic knowledge in the areas of ICS and available local resources.



RDG 084 – Beginning Reading with Laboratory

· Approved for:  Face-to-Face

· Prerequisites:  RDG 082 elibility

· Units:  3.25

· Course Description:  RDG 084 is a continuation of the developmental reading series designed to prepare basic skills students for academic reading.  In this course, students practice a reading process to enhance literacy by reading essays, articles and feature length books. The course emphasizes topics such as main ideas, supporting details, inferences, critical thinking, vocabulary, and study skills to increase comprehension. It has an attached class lab. To pass the course, the student must successfully complete both coursework and lab work during the same semester. Credit for this course shall not be used to satisfy English requirements for graduation from Palo Verde College. The course grade is pass/no pass.



RDG 094 – Beginning Reading

· Approved for:  Correspondence Education

· Prerequisites:  RDG 082 elibility

· Units:  3

· Course Description:  RDG 094 is a continuation of the developmental reading series designed to prepare basic skills students for academic reading.  In this course, students practice a reading process to enhance literacy by reading essays, articles and feature length books. The course emphasizes topics such as main ideas, supporting details, inferences, critical thinking, vocabulary, and study skills to increase comprehension. Credit for this course shall not be used to satisfy English requirements for graduation from Palo Verde College. The course grade is pass/no pass.



SPE 103 – Argument and Debate

· Approved for:  Face-to-Face and Distance Education

· Prerequisites:  SPE 101 or 102

· Units:  3

· Course Description:  The course focuses on the essentials of argumentation: research, analyses of propositions, tests of evidence, constructions of the brief, preparation for presentation of constructive and refutation cases.    Students will prepare and present persuasive speeches and participate in a team debate.



UPDATED COURSES – NON-SUBSTANTIAL CHANGE

AUT 100 – Introduction to Automotive Technology

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers those items necessary to maintain the vehicle: preventive maintenance, minor tune-up, roadside repairs, simple adjustments, and introduction to shop procedures, methods of removing and replacing external parts plus minor diagnosis of components. Students will become familiar with safety in the shop and learn how to use various equipment and tools. Students will learn how to properly handle chemicals found in the shop. Strict adherence to safety rules and procedures will be emphasized.



AUT 101 – Basic Technician Skills

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course teaches the basic skills needed by a beginning apprentice for repair and maintenance in an automotive facility. Safety, basic hand tools, cleaning techniques and customer relations will be covered. The entire automobile will be studied including: tune-up, engines, carbureting, electrical systems, power transmission, and chassis systems. Shop work consists of related work on automotive equipment.



AUT 102 – Engine Analysis/Tune-Up

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This class is the basic theory of operation of standard and electric ignition systems, batteries, electrical systems, and fuel and emission systems.  Emphasis is placed on the use of basic test instruments in diagnosing problems in these systems, along with maintenance and servicing procedures.



AUT 103 – Suspension, Steering & Alignment

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This class covers the complete automotive suspension system with emphasis on wheel alignment and suspension service on both domestic and foreign cars. Theory of suspension and alignment is covered along with the rebuilding of front suspension systems, including McPherson strut and dual control arm types. Wheel alignment procedures are covered extensively on both foreign and domestic cars. Wheel balancing is also included.







AUT 110 – Brake Systems

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers the complete braking system found on most domestic and foreign cars. Theory of operation, serving, procedures, testing/diagnosis, repair of most major braking systems. Drum and rotor machining, hydraulics, power braking system and four-wheel disc brakes. Emphasis on theory of operation and serving techniques of late-model cars and light trucks.



AUT 111 – Automotive Electrical Systems

· Approved for:  Face-to-Face

· Prerequisites:  Recommended:  AUT 100 or work experience

· Units:  3

· Course Description: This course covers the operating principles, troubleshooting techniques, and repair procedures of electrical supply systems and battery-starter systems. Demonstration lectures and practical experience in the laboratory will cover batteries, starter systems, generating systems, and lighting systems. 



AUT 200 – Engine Diagnosis/Overhaul

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  6

· Course Description:  This class is designed for the serious technician to develop skills and understanding to determine if an engine should be repaired or overhauled. Topics include advanced diagnostic procedures and use of the latest diagnostic tools. Included is “complete engine overhaul”, where an engine is rebuilt from a basic block to a running engine.



BIO 110 – Basics of Biology

· Approved for:  Face-to-Face

· Prerequisites:  MAT 086 or MAT 088

· Units:  4

· Course Description:  This course includes, among other topics, cell morphology, plant and animal development, elements of genetics, ecology and evolution.  All topics are based on specifically stated learning objectives which the student has to master in order to progress through the course. Mastery is evidenced through quizzes and examinations. To help students, laboratories and theories are integrated and each student is further helped in the mastery of the materials by extensive use of charts, models, videos, workbooks and color transparencies in conjunction with instructional aide, tutor and/or professor sessions encompassing group and individual conferences.



BIO 111 – Basic Microbiology

· Approved for:  Face-to-Face

· Prerequisites:  BIO 110

· Units:  5

· Course Description:  This course encompasses introduction to the morphology, physiology, ecology and pathogenicity of the major groups of bacteria, including a general survey of other microorganisms. All topics are based on specifically stated learning objectives which the student has to master in order to progress through the course. Mastery is evidenced through quizzes and examinations. To help the students, laboratories and theories are integrated and each student is further helped in the mastery of the materials by the professor’s use of charts, modules, videos, and transparencies in conjunction with instructional aide, tutor, and/or professor sessions including group and individualized conferences.



BIO 140 – Animal Biology (Zoology)

· Approved for:  Face-to-Face

· Prerequisites:  BIO 110 or MAT 086 or MAT 088

· Units:  4

· Course Description:  This course will provide students with fundamental properties of animal life and explain the hierarchical properties of living systems.  It is designed to familiarize the student with interrelationships between animals and the environment.  The lab portion of this course will emphasize a hands-on approach as each student will be afforded the opportunity to use the microscope, and benefit from such tools as transparencies, videos, slides, charts, living and non-living specimens.



BIO 211 – Human Physiology

· Approved for:  Face-to-Face

· Prerequisites:  BIO 110

· Units:  5

· Course Description:  This course provides detailed study of the functions of the human body. Great emphasis is placed on the body varied systems and their interrelationships for maintaining the body homeostasis. The studies in this course are based on specifically stated learning objectives which the students have to master in order to progress through the course. To help each student attain the aforementioned goal, laboratories and theories are integrated. Additionally, each student is further helped in the mastery of materials by professor’s use of models, charts, videos and transparencies in conjunction with instructional aide and session with the professor encompassing group and individualized conferences.



CHD 215 – Supervision & Administration of Childhood Development Programs I

· Approved for:  All Modalities

· Prerequisites:  None

· Units:  3

· Course Description: Introduction to the administration of early childhood programs. Covers program types, budget, management, regulations, laws, development and implementation of policies and procedures. Examines administrative tools, philosophies, and techniques needed to organize, open, and operate an early care and education program. 



FST 080 – Firefighter Basic Skills

· Approved for:  Face-to-Face

· Prerequisites:  Must be employed as first responder or obtain instructor approval

· Units:  0.25 - 24

· Course Description:  This course is designed to assure a basic and predictable level of safety, knowledge, skills and abilities among those individuals destined for assignment to a federal, state, local, volunteer, or industrial fire department and members of Federal Urban Search and Rescue Teams. This course may be offered as Pass/No Pass. Student must be currently working as a first responder or have been accepted into a training program.



PHE 180 – Sports Psychology

· Approved for:  Face-to-Face and Correspondence Education

· Prerequisites:  None

· Units:  1

· Course Description:  This course is designed to enlighten and further a student's understanding of theories and various principles of psychology in sports settings.



 PSY 145 – Human Relations

· Approved for:  All Modalities

· Prerequisites:  ENG 099 eligibility

· Units:  3

· Course Description: This course identifies the practical application of basic psychological issues in modern management. Concepts, techniques, and skills used to raise productivity and enhance satisfaction in the work place will be covered.  





PSY 220 – Counseling and Interviewing

· Approved for:  All Modalities

· Prerequisites:  ENG 099 eligibility – Recommended:  PSY 101

· Units:  3

· Course Description: A comprehensive coverage of theory, research, counseling strategies, the counseling relationships, and professional issues.  The diversity of sites and how specific sites affect the role of the counselor will be emphasized.  Multicultural issues in counseling will be presented to enhance students’ understanding of how they affect the relationship between the counseling process and the client. 



RDG 082 – Basic Reading with Laboratory

· Approved for:  Face-to-Face

· Prerequisites:  Placement Test

· Units:  3.25

· Course Description:  Reading 082, Basic Reading with Laboratory, is a first-level reading course in a sequence of reading courses. It focuses on vocabulary development and comprehension strategies.  To pass the course, the student must successfully complete both coursework and lab work during the same semester. Credit for this course shall not be used to satisfy English requirements for graduation from Palo Verde College. The course grade is pass/no pass.



RDG 086 – Intermediate Reading with Laboratory

· Approved for:  Face-to-Face

· Prerequisites:  RDG 084 or placement

· Units:  3.25

· Course Description:  RDG 086 is a continuation of the developmental reading series designed for students who need further practice in academic reading. The course develops metacognitive reading strategies, builds vocabulary and word knowledge, and strengthens literacy skills by integrating reading with writing. It has an attached class lab. To pass the course, the student must complete both coursework and lab work during the same semester. Credit for this course shall not be used to satisfy English requirements for graduation from Palo Verde College. The course grade is a letter grade, with an option for pass/no pass.  



RDG 096 – Intermediate Reading

· Approved for:  Correspondence Education

· Prerequisites:  RDG 084 or placement test

· Units:  3

· Course Description:  RDG 096 is a continuation of the developmental reading series designed for students who need further practice in academic reading and critical thinking. In this course, students develop reading strategies for academic text and engage with essays, poetry, and  feature length books to increase skills in literacy. It also builds writing skills; students learn to paraphrase, summarize and interpret text in writing. The course is conducted through correspondence education. The letter grade is the default grade. The student may choose whether the basis of evaluation is to be P, NP at registration, or no later than the end of the first 30 percent of the term. Credit from this course shall not be used to satisfy English requirement for graduation from Palo Verde College.



SPE 101 – Introduction to Speech

· Approved for:  All Modalities

· Prerequisites:  ENG 099 eligibility

· Units:  3

· Course Description:  Introduction to Speech offers a wide variety of reading, application, and speaking assignments designed to expose students to all the basic skills of speech making.  Students focus on the following basic elements: ethics, analyzing the audience, visual aids, choosing a topic and specific purpose, and outlining, listening, organizing a speech, delivery, small group communication, informative and persuasive speaking, speaker credibility, effective use of language, library and internet research, communication, and/or speeches to entertain.  All students give several speeches both with and without visual aids.  This course is designed for students majoring in communications and satisfies general speech/communications requirements.  This course is offered online and/or correspondence; students must have the ability to record speeches and send them to the instructor.



WEL 100 – Oxyacetylene Gas Welding (OAW)

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers the theory and practices of acetylene welding in all positions.  Students will receive hands-on training in oxyacetylene welding of plate and sheet metals.  Students will learn the various types of welding equipment and safety practices to be followed in performing welding lab exercises.



WEL 101 – Shielded Metal Arc Welding (SMAW)

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description: This course covers the basic theories and practices of Shielded Metal Arc Welding.  Students will receive hands-on training in welding pipe and sheet metal in all positions.  Students will learn the various types of arc welding equipment and personal safety practices. 



WEL 102 – Basic Gas Metal Arc Welding (GMAW)

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description: This course covers the theory and practices of Basic Gas Metal Arc Welding (BGMAW).  Students will use the GMAW equipment to produce specified welds in all positions.  Students will learn the various types of GMAW equipment and personal safety practices. 



WEL 103 – Basic Gas Tungsten Arc Welding (GTAW)

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers the theory and practices of Basic Gas Tungsten Arc Welding (BGTAW).  Students will use the GTAW equipment to produce specified welds in all positions.  Students will learn the various types of GTAW equipment and personal safety practices.



WEL 200 – Advanced Gas Metal Arc Welding (GMAW)

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers the theory and practices of Advanced Gas Metal Arc Welding in mild steel plate and pipe.  Emphasis is placed on four position welding techniques (flat, horizontal, vertical, and overhead) utilizing the Gas Metal Arc Welding (GMAW) process.



WEL 201 – Advanced Gas Tungsten Arc Welding (GTAW)

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers the theory and practices of Advanced Gas Tungsten Arc Welding (GTAW).  Students will use the GTAW equipment to produce specified welds in mild steel plates and aluminum plates.  Emphasis is placed on GTAW of steel and aluminum tubing.





WEL 202 – Advanced Oxyacetylene Gas Welding (OAW)

· Approved for: Face-to-Face 

· Prerequisites:  None

· Units:  3

· Course Description:  This course covers the theory and practices of Oxyacetylene Gas Welding.  Students will receive hands-on training in oxyfuel welding.  Students will practice all welding exercises and become proficient in braze welding and soldering.  Students will be expected to produce welded joints with a high degree of integrity.



WEL 203 – Consolidated Welding

· Approved for:  Face-to-Face

· Prerequisites:  None

· Units:  3

· Course Description:  Consolidated Welding prepares students with marketable skills for welding construction and metal fabrication.  Students will utilize Oxyacetylene welding (OAW), Shielded Metal Arc Welding (SMAW), Gas Metal Arc Welding (GMAW), and Gas Tungsten Arc Welding (GTAW) processes to perform industry related welds.







NEW DEGREES/CERTIFICATES

New Automotive Technology Certificate Program:  Certificate of Career Preparation - Automotive Technology



Certificate of Career Preparation

Automotive Technology



The certificate preparation will be a three course automotive technology certificate program. Each course will focus on the theory of automotive technologies as they relate to various aspects of the modern automotive industry. These critical thinking courses require students to conceptually diagnose problems as they relate to automotive technology prior to working on a vehicle.





		Course

		Title

		Units



		

AUT 107

		

Beginning Auto Technology

		

3



		

AUT 108

		

Engine Performance, Heating & Air Conditioning 

		

3



		

AUT 109

		

Brakes, Suspension, Steering, Drive & Transmission

		

3



















REVISED DEGREES/CERTIFICATES



Automotive Technology:  Associate of Science



· The following changes were made:

· Add the following courses as electives:  AUT 107, AUT 108, AUT 109 and WEL 102 in place of the AUT/WEL (100/200 level) to equal 6 units.



Automotive Technology 

A.S. Degree

The Automotive Technology program provides students with a general understanding and knowledge of automotive systems and procedures. Students can find employment in the diverse spectrum of opportunities available to them in the automotive industry. The program also provides continuing education for those already employed as mechanics, technicians, shop foremen and in other areas related to automotive technology.

Requirements 		Dept Name/#		Title 					Units 

Required Core (30 units)	AUT 100 		Intro to Automotive Technology 	3

				AUT 101		Basic Technician Skills		3

				AUT 102		Engine Analysis/Tune-up		3

				AUT 103		Suspension, Steering, & Alignment   3

				AUT 110		Brake Systems 			3

				AUT 111		Automotive Electrical Systems 	3

				AUT 200		Engine Diagnosis/Overhaul 		6



Automotive Technology Electives

(Choose two additional courses from the list below)	

AUT 107		Beginning Automotive Technology 	3

AUT 108		Engine Performance, Heating and 	3

Air Conditioning 

				AUT 109		Brakes, Suspension, Steering, 	3

Drive trains, and Transmissions.  

				WEL 102 		Basic Gas Metal Arc Welding 	3 



Required Major Total:			30



PROGRAM STUDENT LEARNING OUTCOMES 

Upon successful completion of the A.S. Degree in Automotive Technology program students will have:

1. Acquired fundamental grounding in communications, science, mathematics, humanities, the social sciences and self-development in preparation for an occupation, and possible transfer to a four-year intuition. 

2. Acquired knowledge, skill, and organization for the trades in the Automotive Field. 



Certificate of Achievement – Automotive Technology

· The following changes were made:  AUT 100 was added as an elective.



PALO VERDE COLLEGE

CERTIFICATE OF ACHIEVEMENT

AUTOMOTIVE TECHNOLOGY



The program in Automotive Technology provides for entry level skills in the automotive field. The program is designed to impart in-depth technical skills as required in today’s highly technical automotive field. Emphasizes practical experience in actual repairs under simulates shop conditions. 

		Course   Code

		Course Number

		Course Title	

		Units





		AUT

		101

		Basic Technician Skills

		3



		AUT

		102

		Engine Analysis/Tune up

		3



		AUT

		110

		Brake Systems

		3



		AUT

		111

		Automotive Electrical Systems

		3



		

		

		Electives

		6



		

		



		Total required

		18







ELECTIVES - Choose a minimum of (6) six units



Course #   Code	     Course Titles							             Units

		AUT

		100

		Introduction to Automotive Technology

		       3



		AUT

		103

		Suspension, Steering & Alignment

		3



		AUT

		112

		Engine Electrical Systems                               

		3



		AUT

		113

		Standard and Automatic Power Trains           

		3



		AUT

		200

		Engine Diagnosis/Overhaul

		6



		AUT

		202

		Fuel and Emissions Systems                           

		3



		AUT

		212

		Automotive Air Conditioning                             

		3





                                                                                                                                                                                

NAME	_________________	________ADDRESS					_____

PHONE			DATE OF BIRTH			STUDENT ID#		              	_____

DATE		COUNSELING NOTES:	_____

			_____

			

Requirements completed (DATE)	_________	COUNSELOR SIGNATURE				_____



										          Draft 9/23/14



Certificate of Career Preparation - Automotive Fabrication

· The following changes were made:  AUT 090, AUT 091and AUT 092 were added to the core classes.



PALO VERDE COLLEGE

CERTIFICATE OF CAREER PREPARATION

AUTOMOTIVE FABRICATION

The Automotive Fabrication program provides for entry level skills in the Fabrication Automotive field. Preparation for employment in the automotive and/or transportation trades, with upgrading and specialization skills for those currently employed. 

						             

		Course   Code

		Course Number

		Course Title	

		Units





		

AUT

AUT 

AUT

		

090

091

092

		Choose 4 units from below:



Automotive Fabrication and Set Up

Automotive Racing Fabrication

Automotive Driving Techniques and Awareness 

		



2

2

2



		AUT

		103

		Suspension, Steering & Alignment

		3



		AUT

		200

		Engine Diagnosis/Overhaul

		6



		WEL

		102

		Basic Gas Metal Arc Welding (MIG)

		3



		

		



		Total required

		16





                                                                                                                                                                               

NAME	_________________	________ADDRESS					_____

PHONE			DATE OF BIRTH			STUDENT ID#		              	_____

DATE		COUNSELING NOTES:	_____

			_____

			

Requirements completed (DATE)	_________	COUNSELOR SIGNATURE				_____



										          Draft 9/23/14



[bookmark: _GoBack]COURSES TO BE PLACED ON INACTIVE STATUS

								

		ANT 100

ANT 102

ANT 201

ANT 280

ANT 290

AUT 280

AUT 290

BCT 280

BCT 290

BIO 142

BUS 080

BUS 280

BUS 290

CHD 280

CIS 111

CIS 290

DAN 101

DAN 102

DAN 103



		EDU 160

EDU 161

EDU 201

EDU 280

EDU 290

ENG 132

ENG 133

ENG 141

ENG 154

ENG 201

ESL 098

HIS 280

HIS 290

Note: All   OFA “active” courses to be placed “inactive”. 

OFA 101

OFA 102

OFA 103



		OFA 104

OFA 110

OFA 120

OFA 080

OFA 145

OFA 221

OFA 280

OFA 290

PHI 105

PHI 210

PHI 280

PHI 290

POS 101

POS 280

POS 285

POS 290

SOC 280

SOC 290



		SPA 110

THA 120

WEL 280

WEL 290









COURSES TO BE DELETED

None.
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 AB86 Adult Education Consortium Planning Grant  
 


Palo Verde Community College District 
Planning Project Deliverables 


 
Background 
 
The 2013-2014 State Budget appropriated $25 million to the California Community College Chancellor’s 
Office (CCCCO) to allocate funding for two-year planning and implementation grants. The funds will be 
provided to eligible consortia for the purpose of developing regional plans for adult education. Assembly 
Bill 86 (AB 86) outlines expectations for consortium development as well as planning and implementation 
requirements to establish the Adult Education Consortium Program. The intent of AB 86 is to expand and 
improve the provision of adult education –via these consortia– with incremental investments starting with 
the 2015-16 fiscal year. 
 
The AB86 Planning Grant is a noncompetitive grant for regional consortia made up of K-12 school 
districts and community college districts within the 72 community college district boundaries to develop 
plans to better serve the educational needs of adults. The Palo Verde Community College District 
(PVCCD) has identified its adult education stakeholders that will need to engage in a comprehensive 
planning process to achieve the key objectives as outlined in the grant that each consortium must 
address.   
 
FCM has extensive background and experience in AB86 and California’s education market and serves as 
strategic consultants for the statewide AB86 initiative, the Doing What Matters framework, and the 
Economic and Development programs of the California Community Colleges.  FCM submits this scope of 
work to the PVCCD, detailing how the assigned team would facilitate the group, develop the collaborative 
plan, and communicate the results. 
 
Grant Planning Objectives  
 
AB86 provides the opportunity for developing the statewide collaboration and regional approach needed 
to maximize the state’s return on its investment in adult education. The planning grant provides funds to 
regional consortia to improve the delivery of adult education in the following program areas and address 
existing gaps in programs and services. 
 


• Elementary and secondary basic skills, including classes required for a high school diploma or 
high school equivalency certificate.  


• Classes and courses for immigrants eligible for educational services in citizenship and English as 
a second language, and workforce preparation classes in basic skills.  


• Education programs for adults with disabilities.  
• Short-term career technical education programs with high employment potential.  
• Programs for apprentices. 
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Project Approach 
Noted below is FCM’s approach to ensure that the grant objectives are met. Direct relationship to the 
seven mandatory planning objectives is noted within each section.  Given the late start date of this 
consortium, FCM recommends a set of deliverables to support PVCCD in the development of the 
mandatory final report in March 2015 that will detail key strategies,  followed by an onsite event in the 
second phase of the project to garner more stakeholder input. 
 
Phase 1: December 1, 2014 – March 30, 2015 
 
Task #1: Project Planning 
 
Plan Objective Alignment: #1-#7 
Lead: Kristy Fairfax, Sr. Consultant 
Support: Margo Turner, FCM Sr. Consultant 


• Kickoff planning meeting with PVCCD lead to identify key stakeholders and a communications 
strategy. 


• Kickoff meeting with key stakeholders to overview project, expectations and communications 
protocols.  


• Schedule a series of sub-committee meetings to identify protocols for market research and key 
questions to be answered. 


• Identify goals, key dates, schedule for the planning process (including meetings and events). 
• Review progress of sub-committee teams. 


Task #2: Data Collection & Analysis - Market Needs 
 
Plan Objectives #1 and #2 
Lead: Josh Williams, Sr. Research Director 
Support:  
Kristy Fairfax, Sr. Consultant  
 


Inventory of Current Levels of Adult Education 
Plan Objective #1 


• Meeting with stakeholders to clearly define what needs to be included in the “adult 
education” definition for current levels and types of adult education programs. 


• Develop and pre-test an online survey form to capture which schools are doing what 
types of programs. 


• Work with stakeholders to determine contacts in the region who will need to complete 
this online survey (include partners such as libraries, etc who might be offering adult 
ed). 


• Follow up to ensure maximum participation on the online survey. 
• Compile information, provide recommendations based on findings and where relevant 


include information in a geographic map as part of a phase 1 memo of findings.   
 
Evaluation of Market Need 
Plan Objective #2: 


• Meeting with stakeholders to identify what measures they would like to use to 
determine needs. 


• Regional economic analysis of labor market demand and demographic profile of 
regional workforce supply. 


• Executive Interviews with stakeholders to determine how they identify needs at their 
own organization and compile projections from each member and partner that offers 
training. 
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• Regional employer surveys (phone and online, up to 12 minutes long) to get additional 
insight into workforce needs, including short term hiring needs, skills and training 
preferences.  


• Compile a comprehensive report that builds upon first phase findings and incorporates 
all that has been learned.  


• Meet with members to present findings and identify gaps based on current levels and 
needs. 


Task #3: Communications 
 
Plan Objective Alignment: #1-#7 
Lead: Celina Gradijan, FCM President/CEO 
Support:  
Donna Ryals, FCM Sr. Brand Manager 
Kathy Doucette, FCM Sr. Web Developer 
Ivan Freaner, FCM Sr. Creative Director 


• Identify technology requirements and communications needs. 
• Website development and technology with file sharing; discussion threads; posting documents. 
• Constant Contact database communications with all members and partners. 
• Ongoing communications support with team members. 
• Develop content. 
• Develop final report that outlines high level strategies.  


 
April 1, 2015 – June 30, 2015 
 
Task #4: Meeting and Event Planning 
 
Plan Objective #3,5,6  
Leads: Kristy Fairfax, Sr. Consultant; Margo Turner, Sr. Consultant 
Support:  
Donna Ryals, FCM Sr. Brand Mgr 
Ivan Freaner, FCM Sr. Creative Director 


• Manage logistics for face to face and virtual meetings. 
• Develop and plan an Adult Ed Summit to support the professional development opportunities 


for faculty and other staff and identify how to achieve greater program integration and improve 
student outcomes of the plan.  


• Develop agendas and materials for meetings. 
• Facilitation & wrap up reports. 


 
Task #5: Solutions/Plans to Address Gaps 
 
Plan Objectives #3 and 4 
Lead: Kristy Fairfax, Sr. Consultant 
Support Team:  
Celina Gradijan, FCM President/CEO 


• Once programming and service gaps are identified, would need to work with consortium 
members and partners through facilitated, goal oriented meetings to determine solutions, 
identify resources needed and methods/common metrics to track. 


• This would be a part of 2 days of facilitated meetings with members followed by meetings with 
stakeholder or “expert” groups that are tasked with focusing on a specific need.   


• Outcomes include a plan to integrate existing programs, create seamless transitions into 
postsecondary education or the workforce, and how to address gaps. 
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Task #6: Plans for Acceleration 
 
Plan Objective #5 
Lead: Kristy Fairfax, Sr. Consultant 
Support Team:  
Celina Gradijan, FCM President/CEO 


• Would convene local expert panel made up of faculty and other staff assigned by members and 
partners to determine best practices for acceleration to implement and help student’s progress 
toward academic or career goals. 


• Facilitate subcommittee meetings to identify best practices for acceleration and make 
recommendations to the members. 


 
Task #7: Plans for Leveraging Existing Resources 
 
Plan Objective #7 
Lead: Kristy Fairfax, Sr. Consultant 
Support Team:  
Celina Gradijan, FCM President/CEO 


• Convene partners and identify other resources that can be leveraged to complement existing 
Adult Education resources.  


Line Item Budget  
FCM’s line item budget is noted in Appendix A which details the seven task areas and approximate hours 
allocated to each of the tasks.  FCM invoices monthly for only actual deliverables, so there is flexibility 
built into the plan to move various line items, as the need arises from the Consortium.  Invoices are due 
net 30 days. 


About FCM 
Now in its 11th year, FCM is a national consulting firm that specializes in aligning an organization’s 
business processes with its brand strategy resulting in streamlined operations, improved community 
awareness, strategic partnerships, and funding for our customers. FCM has won nine international 
awards in the past three years for its work in government and nonprofit communications. The FCM team 
has completed extensive work in the COS region as consultants for the Tulare County Workforce 
Investment Board and its Youth Council and the Tulare County Office of Education, the Central Region 
Consortium made up of the 14 Community Colleges in the Central Valley and Mother Lode regions. 
Additionally, FCM consultants currently work with the California Community Chancellor’s Office on three 
key initiatives including the AB 86 Adult Education Regional Consortium Program, the Doing What 
Matters framework, and the Workforce and Economic Development Division.  
 
Celina Gradijan, President/CEO  
 
FCM is led by President/CEO Celina Shands Gradijan, a former American Marketing Association 
Marketer of the Year and a two-time Women Who Mean Business finalist. Celina holds a B.S in Business 
and Marketing and has over 25 years experience as a consultant and facilitator. Her private sector 
experience with Fortune 500 companies lends itself to building systematic approaches in the nonprofit 
public sector, finding creative solutions to shrinking budgets, and aligning staff around organizational 
objectives and values. Prior to FCM, Celina held multiple executive level corporate marketing and 
communications positions including Levi Strauss, various California advertising agencies, and the County 
of San Diego. She is well versed in all aspects of branding, marketing, and communications including 
complex brand architectures and brand strategies, market research, public relations, media buying, 
creative design, advertising, Web development, social media, strategic planning, and consensus building 
and facilitation. Celina has produced television shows and served as editor-at-large for magazines and 
publications. Celina keynotes and presents at national and state conferences for workforce development, 
education, and economic development organizations.  
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Kristy Fairfax, Sr. Consultant  
 
Kristy Fairfax brings a unique skill set gained in three years of corporate finance and six years of 
workforce development. She has a degree in economics from the University of Michigan and takes an 
analytical approach to her work. Following a career in finance at LaSalle Bank and Ernst and Young, LLP, 
she discovered her passion for workforce development. Her experience in workforce development 
includes work as a Program Coordinator with the Workforce Investment Board of Tulare County as well 
as management of the Corpus Christi Industry Outreach Program, which was awarded the Theodore E. 
Small Workforce Board Partnership Award. Since beginning consulting, Kristy has had the opportunity to 
work on a variety of projects including management the WIB of Tulare County’s local plan development, 
management of the Central Region Consortium made up of the 14 Community Colleges in the Central 
Valley and Mother Lode regions, and communications management for the California Community 
Chancellor’s Office AB 86 Adult Education Regional Consortium Program.  
 
Margo Turner, Sr. Consultant  
 
Margo has more than 25 years experience as a senior executive in Fortune 500 companies and startups. 
With a B.S. in Business and Marketing, Margo is currently the lead communications consultant for the 
California Community Chancellor’s Office AB 86 Adult Education Regional Consortium Program, the 
Doing What Matters framework, and the Workforce and Economic Development Division. She is a 
seasoned facilitator and strategic planner with highly effective communications skills. 5  
 
Josh Williams, Sr. Research Director  
 
Josh Williams, the president and founder of BW Research has been leading and directing applied 
economic and market research studies for almost 15 years. His work typically uses complex research 
methodologies to find data to reveal the strengths and weaknesses of different policies, strategies and 
ideas. His passion for applied research is tied to his work on education, employment and economic 
opportunity. Prior to founding BW Research in 2006, Mr. Williams was Director of Research for another 
west coast-based research firm. With a deep understanding of how applied research, Mr. Williams has 
been a keynote speaker at several conferences and summits, and has been a guest lecturer at different 
universities on workforce and economic development research, as well as applied research methods. Mr. 
Williams received his B.A. in International Economics from George Washington University and his M.A. in 
Economics from California State University, Long Beach.  
 
Donna Ryals – Sr. Consultant  
 
Donna is a Cum Laude graduate in Business Administration and Marketing from Meredith College in 
Raleigh, NC. For the past twelve years, Donna has held a variety of marketing management positions 
including California Quivers, Inc., Harte-Hanks, Inc., Market Intelligence Division and Family Health 
International. Her skill set includes design and implementation of eMarketing campaigns, brand 
strategies, public relations, event planning, and marketing and communications plans. Donna manages 
client relationships for FCM and ensures that project details are on time and on budget.  
 
Ivan Freaner – Creative Director  
 
As FCM’s Creative Design Director, Ivan has been immersed in the graphics and creative field for the 
past ten years, and has taught digital design, Web and Film, Photoshop, Illustrator, and Color Theory for 
New York University. He has worked on large-scale design projects, eMarketing and advertising 
campaigns for the National Football League, Hugo Boss, Nordstrom, RightGin, 3G Technologies, 
American Express, BET - Black Entertainment Television, AIG Insurance (México), 
PETCO.com,Mrs.Dash.com, SkyMall.com and St. Yves. Ivan’s creative design specialties include logo 
identities, brand guidelines, print, environmental signage, PowerPoints, interactive Websites with 
eCommerce and social media, advertising, and campaigns. Ivan is fluent in Spanish and French and is a 
graduate from the Advertising Arts College in San Diego, CA.  
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Kathy Doucette – Sr. Web Developer  
 
Kathy is responsible for the development and implementation of FCM client websites and web 
applications. She has worked in the high-tech industry for the past 12 years for Unisys, Tandem, and 
Progress Software with client application initiatives, technical sales and support management. Kathy 
interfaces with marketing and design teams to ensure design concept, marketing messages and desired 
functionality is carried through to a professional, well performing site. She is proficient in XHTML/CSS, 
Javascript, ASP, MS Access, MS SQL, PHP, Dreamweaver, Fireworks, Photoshop, and Flash. Kathy has 
worked on multiple outreach campaigns developing user-friendly and feature reach websites and is 
experienced in web design, content management systems, navigation design, code development, 
hosting, social networking integration, search engine optimization, and database design. 
 
 
Contact Information 
 
Celina Shands Gradijan - President/CEO  
Full Capacity Marketing, Inc.  
3525 Del Mar Heights Rd. #296  
San Diego, CA 92130  
P:  (858) 793-6694 
F:  (858) 793-1728 
M: (858) 735-2883 
celina@fullcapacitymarketing.com 
www.FullCapacityMarketing.com 
 



mailto:celina@fullcapacitymarketing.com�

http://www.fullcapacitymarketing.com/�





PVCCD Adult Education Consortium
7 Month Budget


Area of Focus Billable Tasks & Action Items Assigned Staff Hourly Rate  Hours  Task Total


Project Planning Initial and ongoing project planning; org structure Kristy $115.00 75 $8,625.00
Development of org structure Kristy $115.00 8 $920.00


Meeting Facilitation Determine outcomes; prepare agendas & materials; facilitation Kristy $115.00 90 $10,350.00
Support role for meeting prep, materials & facilitation FCM Rep $115.00 60 $6,900.00


Communications Content development & management Kristy $115.00 56 $6,440.00
Template development for eNews & updates; web design Ivan $95.00 35 $3,325.00
Technology & website development & support Kathy $110.00 95 $10,450.00
Final report layout Ivan $95.00 50 $4,750.00


Market Research & Data Meet w/members to determine framework/metrics Josh $115.00 8 $920.00
Survey development & deployment for inventory Josh $115.00 35 $4,025.00
Mapping of current assets based on inventory Josh $115.00 40 $4,600.00
Market needs analysis Josh $115.00 150 $17,250.00
Employer validation Josh $115.00 55 $6,325.00
Final report & recommendations Josh $115.00 70 $8,050.00


Summit Development & Facilitation Prepare agendas & materials Kristy $115.00 80 $9,200.00
Celina $115.00 16 $1,840.00


Graphics support Ivan $95.00 25 $2,375.00
Facilitation of summit Kristy $115.00 16 $1,840.00


Margo $115.00 16 $1,840.00
Josh $115.00 16 $1,840.00


Post Summit Strategy Convene panels and gaps planning Kristy $115.00 50 $5,750.00
Final plan and report Kristy $115.00 40 $4,600.00


Travel Costs $2,500.00


Total Budget $124,715.00
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EXECUTIVE SUMMARY 


 


The Palo Verde College Student Equity Plan was prepared in response to SB 1456, the Student 


Success Act of 2012 and to SB 860, and is hereby presented to the PVC Board of Trustees for 


review and acceptance and for authorization to submit the Plan to the California Community 


Colleges Chancellor’s Office (CCCCO).  The Student Equity Plan is consistent with long-


standing Board of Trustees’ policies, including BP/AP 5300, supportive of student equity 


practices and principles. 


 


The Plan was prepared by the Student Success and Support Program/Student Equity 


(SSSP/Student Equity) Committee, consisting of counselors, teaching faculty, support staff, 


administrators and the college’s institutional researcher, and is chaired by Dr. Sean Hancock, 


Vice President of Instruction and Student Services.  The SSSP/Student Equity Committee also 


prepared the Student Success and Support Plan accepted by the Board of Trustees and 


subsequently submitted to the CCCCO October 17, 2014.   


 


The two plans, the present Student Equity Plan and the Student Success and Support Program 


Plan, are designed to increase the opportunities for student success and are, in fact, coordinated 


in terms of their purpose and goals.  While the Student Success and Support Program Plan 


addresses changes and improvements to core student support services, the Student Equity Plan is 


meant to address and mitigate identified instances of disproportionate impact and to ensure equal 


opportunities of access and success at PVC. 


 


Disproportionate impact is “a condition where access to key resources and supports or academic 


success may be hampered by inequitable practices, policies, and approaches to student support or 


instructional practices affecting a specific group…” (Title 5, Section 55502.e) 


 


In accordance with CCCCO guidelines, the PVC Equity Plan provides an extensive analysis of 


each of the following indicators, defined specifically in the “Campus-Based Research” section of 


the Plan, to identify disproportionate impact:  


 


A. Access 


B. Course Completion 


C. ESL and Basic Skills 


D. Persistence, Completion of 30-Units, Student Progress and Achievement Report (SPAR) 


E. Transfer 


F. Foster Youth, Successful Completion  


G. Veterans, Successful Completion 


 


Also, in accordance with CCCCO guidelines, each of these indicators is evaluated in terms of 


students’ gender, age, ethnicity, disability, and economic disadvantage, and is presented in a 


series of tables using two methods of analysis: Proportionality Index and 80-Percent Index. 


 


The findings identify various areas of disproportionate impact. These specific cases are discussed 


fully in the “Campus-Based Research” and the “Recapitulation of Findings Resulting from 


Campus-Based Research” sections of the Plan. 
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Here are two examples of disproportionate impact described in the Plan, and strategies to 


mitigate it: 


 


1. Table B-4 measures course completion by student age subgroups, and indicates that 


students in the subgroups “18 to 19” and “20 to 24” are experiencing disproportionate 


impact in course completion, compared to other age subgroups.  Table B-4 also shows 


that the most successful age subgroup in course completion is “40 to 49”. 


 


2. Table C-33 measures the proportion of students, by gender, successfully completing a 


degree-applicable course in English after having completed a basic skills course in 


English.  The results show disproportionate impact among Males compared to Females. 


Compare this finding with the opposite results, presented in Table C-18, showing that 


Females experience disproportionate impact in completing a degree applicable course in 


math. 


 


The mitigation of these two instances of disproportionate impact is found in the “Annual Goals 


and Activities to Address Areas of Disproportionate Impact” and consists of: acquisition of 


learning materials for students; implementation of digital education plans; increase in tutoring 


services; and the provision of professional development for faculty and staff. 


  


PVC’s strategies to mitigate disproportionate impact are delineated in the “Annual Goals and 


Activities to Address Areas of Disproportionate Impact” section of the Plan, and are presented 


here in summary: 


 


1. Access and acquisition of learning materials, such as textbooks and learning 


technologies, with emphasis on incarcerated students 


 


2. Research and ongoing and evaluation of results 


 


3. Full implementation of the digital education plan 


 


4. Increased tutoring, including embedded tutors, especially for basic skills students 


 


5. Professional development for faculty and staff, addressing disproportionate impact 


 


6. Planning and evaluating the need for additional counseling and support  


 


7. Planning and development of career and transfer services 


 


 


The Plan spans three academic years, starting with the current year, 2014-2015.    


 


The estimated funding coming to PVC for implementation of the Student Equity Plan is 


$200,000, with no required local match. 
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ANNUAL GOALS AND ACTIVITIES TO ADDRESS  


AREAS OF DISPROPORTIONATE IMPACT 


 


*Denotes goals and activities that are integrated with Palo Verde College’s 2014 Student Success 


and Support Program (SSSP) plan. 


 


 


Year 1 Goals, 2014-2015 


 


 


A. Access, 2014-2015 


 


1. *Continue outreach and recruitment strategies to attract new students to PVC 


to expand the diversity of the college with special emphasis on populations 


experiencing disproportionate impact, including the following student cohort 


groups: 


 


 Male students (Table A-3) 


 Students age 25 and older (Table A-6) 


 Students of all ethnicities (Table A-9) 


 


2. Continue efforts to identify and address unique access needs, such as access to 


learning materials, textbooks and learning technologies among all student 


populations including but not limited to, incarcerated students and 


economically disadvantages students, Tables A-9, B-1 through B-12, D-13 


through D-15 and D-28 through D-30. 


 


 


B. Course Completion, 2014-2015 


 


1. *Convert fully to a digital, self-service education plan module for abbreviated 


and comprehensive education plans to increase the potential for course and 


program completion.  This goal applies to all students in accordance with 


guidelines expressed in PVC’s SSSP Plan, and with special emphasis on 


students experiencing disproportionate impact, namely: 


 


 Students age 18-19 and 20-24, Tables B-1 through B-4 


 Students of African-American and Hispanic ethnicity, Tables B-5 through 


B-8 


 Female students, Tables B-9 through B-12 


 


2. As stated in Section A, Access, above, continue to identify and address unique 


needs, such as learning materials, textbooks and learning technologies among 


all student populations, in order to increase the potential for course completion. 
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C. ESL and Basic Skills, 2014-2015 


 


1. The goals expressed in Section B, Course Completion, above, apply as well to 


the present Section C, ESL and Basic Skills, since both areas reflect similar 


student needs, namely, completion of basic skills courses and eventual 


completion of degree-applicable courses. 


 


2. Evaluate the feasibility of increasing tutoring services, including embedded 


tutoring, principally for ESL and basic skills students. The purpose of the 


tutoring would be to increase the chances students will complete basic skills 


courses and eventually complete degree-applicable courses.  Based on findings 


of the Student Equity Plan, special efforts should be made to address the 


tutoring needs of: 


 


 Female students enrolled in basic skills math, Tables C-16 through C-


18 


 Students of all ethnicities enrolled in basic skills math, Tables C-19 


through C-21 


  Students age 20 or less and 50 or more enrolled in basic skills math, 


Tables C-22 through C-24 


 All DSPS students enrolled in basic skills math, Tables C-25 through 


C-27 


 Male students enrolled in basic skills English, Tables C-31 through C-


33 


 Students of all ethnicities enrolled in basic skills English, Tables C-34 


through C-36 


 Students age 21-24 and 25-49 enrolled in basic skills English, Tables 


C-37 through C-39 


 


3. Evaluate needs among PVC faculty and staff for professional development and 


inservice training in addressing disproportionate impact on ESL and basic 


skills students, evidenced in Tables B-1 through B-12 and C-1 through C-39.  


 


 


D. Persistence, 30-Units, SPAR, 2014-2015 


 


1. *Evaluate the need for additional counseling and advising support services, 


especially for at-risk students and students experiencing disproportionate 


impact in successful course and program completion, Tables D-3, D-6, D-9, 


and D-15.  


 


2. Research the causes of disproportionate impact in persistence, the attainment of 


30 units (SPAR), Table D-21. 
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3. *Convert fully to a digital, self-service education plan module for abbreviated 


and comprehensive education plans to increase the potential for course and 


program completion, Table D-36. This goal also applies to B. Course 


Completion, above. 


 


4. As stated in Section A, Access, and B, Course Completion, above, continue to 


identify and address unique needs, such as learning materials, textbooks and 


learning technologies among all student populations, in order to increase the 


potential for course completion. 


 


5. Evaluate needs for professional development and inservice training in 


addressing disproportionate impact in achieving persistence, 30-units, and 


SPAR, Tables D-3, D-6, D-9, D-15, D-18, D-21, D-30, D-36, D-39, and D-42. 


 


E. Transfer, 2014-2015 


 


*Examine disproportionate impact in career planning and transfer and formulate 


plans to address it, including conducting further research, identification of faculty 


or staff to develop and maintain the transfer program, acquisition of materials to 


support transfer, sponsorship of field trips to four-year colleges, and sponsorship of 


programs and speakers to promote transfer, Tables E-4, E-7, E-10, E-16, with 


emphasis on targeting students of all ethnicities experiencing disproportionate 


impact, and DSPS students. 


 


F. Foster Youth, 2014-2015 


 


1. Research causes of disproportionate impact indicators among Foster Youth 


with emphasis on the age 20-24 group, African-Americans and Males as 


evidenced in Tables F-3, F-6 and F-9. 


 


2. Incorporate goals of Section B, Course Completion and Section D Persistence, 


30-units and SPAR, in addressing disproportionate impact among Foster 


Youth.  


 


G. Veterans, 2014-2015 


 


 


1. Research causes of disproportionate impact indicators among Veterans with 


emphasis on the 20-24 and 25-29 age groups and African-American students, 


Tables G-3 and G-6. 


 


2. Incorporate goals of Section B, Course Completion and Section D Persistence, 


30-units, and SPAR in addressing disproportionate impact among Veterans. 
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Year 2 Goals, 2015-2016 


 


A. Access, 2015-2016 


 


1. *Continue outreach and recruitment strategies identified in the 2014-2015 program 


year to attract new students to PVC to expand the diversity of the college with 


special emphasis on populations experiencing disproportionate impact. 


 


2. Continue efforts initiated in the 2014-2015 program year to identify and address 


unique access needs, such as access to learning materials, textbooks and learning 


technologies among all student populations including but not limited to, 


incarcerated students and economically disadvantages students.  


 


3. Develop and implement research plans to evaluate the effectiveness of the efforts 


outlined in this section and make adjustments to these efforts where needed. 


 


 


B. Course Completion, 2015-2016 


 


*Based on the previous year’s findings, implement additional counseling and 


advising support services, especially for at-risk students and students experiencing 


disproportionate impact in successful course completion. This applies also to D. 


Persistence, 30-units, and SPAR, below. 


 


C. ESL and Basic Skills, 2015-2016 


 


1. Based on previous year’s findings, implement program of increased tutoring 


services, principally for basic skills students. 


 


2. *Explore feasibility of a preparatory course to assist students in readying for the 


assessment test. 


 


3. *Basis Skills Initiative Committee to assist in evaluating early alert systems and 


recommending improvements. 


 


4. Implement professional development and inservice training to faculty and 


counseling services personnel to assist them in understanding the unique needs of 


ESL and basic skills students. 


 


 


D. Persistence, 30-Units, SPAR, 2015-2016 


 


1. *Implement additional counseling and advising support services, especially for at-risk 


students and students experiencing disproportionate impact in successful course and 


program completion. 
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2. Implement the plan of research, developed in the previous year, to identify the causes 


of disproportionate impact in persistence, the attainment of 30 units, and SPAR. 


 


3. *Evaluate the effectiveness of the digital, self-service education plan module for 


abbreviated and comprehensive education plans to increase the potential for course 


and program completion 


 


4. Provide professional development and inservice training to faculty and counseling 


services personnel to assist them in understanding how to help resolve 


disproportionate impact in persistence, the attainment of 30 units, and SPAR. 


 


5. Conduct ongoing evaluation of services provided to determine the effectiveness of 


efforts to reduce or eliminate disproportionate impact. 


 


 


E. Transfer, 2015-2016 


 


Evaluate plans from preceding year and begin implementation career planning and 


transfer services. 


 


 


F. Foster Youth, 2015-2016 


 


Examine research evaluating the causes of disproportionate impact, and develop plans 


to address them. 


 


G. Veterans, 2015-2016 


 


Present results research evaluating the causes of disproportionate impact, and develop 


plans to address them. 
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Year 3 Goals, 2016-2017 


 


A. Access, 2016-2017 


 


1. *Continue ongoing outreach and recruitment strategies identified in the 2014-2015 


and 2015-2016 program years to attract new students to PVC to expand the 


diversity of the college with special emphasis on populations experiencing 


disproportionate impact. 


 


2. Continue efforts initiated in the 2014-2015 and 2015-2016 program years to 


identify and address unique access needs, such as access to learning materials, 


textbooks and learning technologies among all student populations including but 


not limited to, incarcerated students and economically disadvantages students.  


 


3. Conduct ongoing evaluation of the effectiveness of the efforts outlined in this 


section and make adjustments to these efforts where needed. 


 


 


B. Course Completion, 2016-2017 


 


*Continue implementation of additional counseling and advising support services, 


especially for at-risk students and students experiencing disproportionate impact 


in successful course completion. This applies also to D. Persistence, 30-units, and 


SPAR, below. 


 


C. ESL and Basic Skills, 2016-2017 


 


1. Continue increased tutoring services, principally for basic skills students. 


 


2. *Depending on findings of the previous program year, implement preparatory 


course to assist students in readying for the assessment test. 


 


3. Examine Basis Skills Initiative Committee’s recommendations regarding early alert 


systems. 


 


4. Continue professional development and inservice training to faculty and counseling 


services personnel to assist them in understanding the unique needs of ESL and 


basic skills students. 


 


 


D. Persistence, 30-Units, SPAR, 2016-2017 


 


1. *Continue additional counseling and advising support services, especially for at-risk 


students and students experiencing disproportionate impact in successful course and 


program completion. 
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2. Review research findings evaluating the causes of disproportionate impact in 


persistence, the attainment of 30 units, and SPAR. 


 


3. *Act on recommendations to improve the effectiveness of the digital, self-service 


education plan module for abbreviated and comprehensive education plans to increase 


the potential for course and program completion. 


 


4. Continue to provide professional development and inservice training to faculty and 


counseling services personnel to assist them in understanding how to help resolve 


disproportionate impact in persistence, the attainment of 30 units, and SPAR. 


 


5. Conduct ongoing evaluation of services provided to determine the effectiveness of 


efforts to reduce or eliminate disproportionate impact. 


 


 


E. Transfer, 2016-2017 


 


Evaluate effectiveness of career planning and transfer services. 


 


 


F. Foster Youth, 2016-2017 


 


Implement plan to address disproportionate impact on Foster Youth. 


 


G. Veterans, 2016-2017 


 


Implement plans to address disproportionate impact on Veterans. 
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RECAPITULATION OF FINDINGS RESULTING 


FROM CAMPUS-BASED RESEARCH 


 


 


A. Access, Measured by Gender, Age and Ethnicity 


 


 


Analysis of Tables A-1 through A-9, Access By Gender, Age and Ethnicity: 


 


The comparatively larger population of Male students compared to Female (Tables A-1, 


A-2 and A-3) reflects the presence of two large correctional facilities near the Blythe 


campus, consisting entirely of a male inmate population.  The population of inmates near 


the Blythe campus is included in the census count; inmates enrolled in Palo Verde 


College’s classes are included in the student population as well.   


 


Interestingly, there is indication of disproportionate impact among Male students (Table 


A-3), since the proportion of Female students at PVC compared to the Female population 


in the area (14%) is higher than the proportion of Male students at PVC compared to the 


Male population in the area (9%).  The difference is enough to place Male students on the 


disproportionate impact list. 


 


As for age, there is evidence of disproportionate impact on students in all age categories 


from 25 years and up, Table A-6.  Not surprisingly, disproportionate impact increases 


with each age category further away from the traditional college age categories. 


 


The ethnicity measures are problematic since the census data available did not provide an 


age breakout for each ethnic group, Tables A-7 through A-9.  The result is that the 


college population data, which would include students as young as 15, is compared to a 


general area population of all ages, including students younger than college age. 


 


 


 


B. Course Completion, Measured by Age, Ethnicity and Gender 


 


 


Analysis of Tables B-1 through B-4, Course Completion By Age:  


 


Concern was expressed about using the Unknown subgroup as a reference group (Table 


B-3), and considering the small size of this subgroup the Student Equity Committee 


decided to use the next highest achieving subgroup, 40-49, as represented in Table B-4.   


 


The 80 percent index finding corroborates the proportionality index finding in that the 


subgroups 18 to 19 and 20 to 24 are experiencing disproportionate impact in course 


completion. 
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Analysis of Tables B-5 through B-8, Course Completion By Ethnicity:  


 


Concern was expressed about using the Unknown subgroup as a reference group (Table 


B-7), and instead the Student Equity Committee decided to use the next highest achieving 


subgroup, Asian as the reference group (Table B-8).     


 


Disproportionate impact is evident among the African-American and Hispanic subgroups 


in both Tables B-7 and B-8. 


 


Analysis of Tables B-9 through B-12, Course Completion By Gender:  


 


Concern was expressed about using Unknown as the reference group (Table B-11) and 


decided to analyze this completion measure using Male as the reference subgroup (Table 


B-12).   


 


The two analyses tend to suggest the Female subgroup is experiencing some degree of 


disproportionate impact. The disproportionate impact on Females in the course 


completion results may be attributed to the significant population of students enrolled in 


fire science (FST) courses, which are credit, inservice courses taught through 


instructional services agreements.  The courses consist almost entirely of Male students, 


and nearly all enrollees pass with high grades.  The large population of Male students in 


FST courses receiving high grades likely has an adverse impact on the rate of course 


completion seen among Females.   


 


 


 


C. Completion of a Degree-Applicable Course After Completing an ESL, Basic Skills Math 


or Basic Skills English Course, Tables C-1 through C-45, 


Measured by Gender, Ethnicity, Age, DSPS, and Economic Disadvantage 


 


 


Analysis of Tables C-1 through C-9, ESL, Completion of a Degree-Applicable Course, By 


Gender, Race and Age: 


 


The 2007-2008 ESL cohort produced only three students who successfully completed 


ENG 101 (the lowest degree-applicable course in English), within six years.  From 2007-


2008 to 2013-2014, only 7 students completed ENG 101 after having completed a course, 


credit or noncredit, in English as a Second Language.  The completion numbers are too 


small to permit a meaningful analysis, at least as far as disproportionate impact is 


concerned. 


 


The College places great importance in ESL and other basic skills programs and is 


committed to further research in these areas to gain better understanding of students’ 


motivations for taking ESL courses and to identify ways to enhance academic 


advancement among this population. 
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The following analyses in ESL are not available at this time: 


 


Table C-10, ESL, Degree Applicable Course, By DSPS 


Table C-11, ESL, Degree Applicable Course, By DSPS, Proportionality Index 


Table C-12, ESL, Degree Applicable Course, By DSPS, 80 Percent Index 


Table C-13, ESL, Degree Applicable, Course, By Economic Disadvantage 


Table C-14, ESL, Degree Applicable Course, By Economic Disadvantage,  


Proportionality Index 


Table C-15, ESL, Degree Applicable Course, By Economic Disadvantage, 80 Percent  


Index 


 


 


Analysis of Tables C-16 through C-18, Basic Skills Math, Completion of a Degree-Applicable 


Course, By Gender:  


 


 


The 80 percent index (Table C-18) indicates that the Female subgroup is experiencing 


disproportionate impact.  This was noted earlier in Tables B-11 and B-12. 


 


 


Analysis of Tables C-19 through C-21, Basic Skills Math, Completion of a Degree-Applicable 


Course, By Ethnicity: 


 


There was concern about using Filipino as a reference subgroup considering the 


comparatively small size of the group.  The Student Equity Committee performed further 


analyses with other subgroups and found little change in the disproportionate impact on 


other groups.  Therefore, the committee decided to use Filipino as a reference subgroup, 


with the finding that all other subgroups are experiencing disproportionate impact. 


 


Table C-21 clearly indicates that all ethnic subgroups are experiencing is disproportionate 


impact in terms of completing a degree applicable course at some point after completing 


a basic skills math course. 


 


 


Analysis of Tables C-22 through C-24, Basic Skills Math, Degree App Course, By Age: 


 


 


There is evidence of disproportionate impact in the 20 or less and 50 or more subgroups 


(Table C-23 and C-24).  These findings are corroborated by comparatively low 


completion rates in these subgroups. 


 


 


Analysis of Tables C-25 through C-27, Basic Skills Math, Degree Applicable Course, by DSPS: 
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The Committee found considerable disproportionate impact among DSPS students, 


evidenced in the proportionality index and 80 percent index, Tables C-26 and C-27. 


 


 


Analysis of Tables C-28 through C-30, Basic Skills Math, Applicable Course, By Economic 


Disadvantage:  


 


 


The Committee found no evidence of disproportionate impact in the economically 


disadvantaged group.  


 


  


Analysis of Tables C-31 through C-33, Basic Skills English, Degree App Course, By Gender:  


 


There is evidence of disproportionate impact in the Males in terms of eventually taking a 


degree-applicable course in English.  Compare this finding with the opposite results, 


presented in Table C-18, showing that Females experience disproportionate impact in 


completing a degree applicable course in math. 


 


 


Analysis of Tables C-34 through C-36, Basic Skills English, Degree Applicable Course, By 


Race:  


 


The Committee found disproportionate impact among all other subgroups other than 


Filipino, which is the reference subgroup.  This finding is comparable to the findings in 


the basic skills math analysis (Table C-21). 


 


 


Analysis of Tables C-37 through C-39, Basic Skills English, Degree Applicable Course, By Age: 


 


The Committee found evidence of disproportionate impact among the 21-24 and 25-49 


age subgroups.  This finding is just about the opposite of the corresponding analysis of 


basic skills math (Table 24). 


 


 


Analysis of Tables C-40 through C-42, Basic Skills English, Degree Applicable Course, By 


DSPS:  


 


 


The Committee found no evidence of disproportionate impact in this analysis. 


 


Analysis of Tables C-43 through C-45, Basic Skills English, Degree Applicable Course, By 


Economic Disadvantage: 


 


  


 The Committee found no evidence of disproportionate impact in this analysis. 
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D. Persistence, 30-Units, Completion (SPAR), 


Measured by Gender, Race, Age, DSPS and Economic Disadvantage, 


Tables D-1 through D-45 


 


 


Analysis of Tables D-1 through D-3, Persistence by Gender: 


 


 


There is some evidence of disproportionate impact among Females in the Persistence 


measure. 


 


Analysis of Tables D-3 through D-6, Persistence, By Race: 


 


There is some evidence in the White subgroup in the Persistence measure. 


 


 


Analysis of Tables D-7 through D-9, Persistence, By Age: 


 


There is some evidence of disproportionate impact among the 20 or less subgroup in the 


Persistence measure. 


 


 


Analysis of Tables D-10 through D-12, Persistence, By DSPS: 


 


There is no evidence of disproportionate impact in this analysis. 


  


 


Analysis of Tables D-13 through D-15, Persistence, By Economic Disadvantage: 


 


Economically disadvantaged students seem to be experiencing disproportionate impact in 


terms of persistence when compared with non-economically disadvantaged students. 


 


 


Analysis of Tables D-16 through D-18, Attainment of 30 Units By Gender: 


 


There is no evidence of disproportionate impact in the Gender measure among students in 


attaining 30 units. 


 


 


Analysis of Tables D-19 through D-21, 30 Units By Race: 


 


There is evidence of disproportionate impact in the Hispanic and White subgroups in 


terms of attaining 30 units. 
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Analysis of Tables D-22 through D-24, 30 Units By Age: 


 


There is no evidence of disproportionate impact in attaining 30 units in the Age measure. 


 


 


Analysis of Tables D-25 through D-27, 30 Units By DSPS: 


 


There is no evidence of disproportionate impact among DSPS students in attaining 30 


units. 


 


 


Analysis of Tables D-28 through D-30, 30 Units By Economic Disadvantage: 


 


Some evidence of disproportionate impact among non-economically disadvantaged 


students is noted in attaining 30 units. 


 


 


Analysis of Tables D-31 through D-33, SPAR, By Gender: 


 


There is no indication of disproportionate impact is evident in students by Gender in 


achieving the SPAR outcome. 


 


 


Analysis of Tables D-34 through D-36, SPAR, By Race: 


 


Disproportionate impact is evident in all ethnic categories in terms of attaining the SPAR 


outcome. 


 


Analysis of Tables D-37 through D-39, SPAR, By Age: 


 


Evidence of disproportionate impact is noted in the age group 21-24 in attaining the 


SPAR outcome. 


 


Analysis of Tables D-40 through D-42, SPAR, By DSPS: 


 


Evidence of disproportionate impact is noted in DSPS students in terms of achieving the 


SPAR outcome. 


 


Analysis of Tables D-43 through D-45, SPAR, By Economic Disadvantage: 


 


No evidence of disproportionate impact is evident among disadvantaged students in terms 


of achieving the SPAR outcome. 
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E. Transfer, Measured by Age, Gender, Ethnicity, CalWORKS, and DSPS 


 


 


Analysis of Tables E-1 through E-4, Transfer by Age: 


 


The area of disproportionate impact for Transfer by Age was found in the 18-19, 25-29, 


30-34, 35-39, and 40-49 age groups.  The Committee decided to use the 1-17 group as the 


reference group, since the 50+ subgroup had only one student.  


 


Analysis of Tables E-5 through E-7, Transfer by Gender:  


 


Some evidence of disproportionate impact in Transfer was noted among the Male 


subgroup. 


 


Analysis of Tables E-8 through E-10, Transfer by Ethnicity:  


 


Considerable evidence of disproportionate impact in Transfer is noted in all ethnic groups 


except for Asian, the reference group. 


 


Analysis of Tables E-11 through E-13, Transfer, By CalWORKS: 


 


No evidence of disproportionate impact was noted in the Transfer, By CalWORKS 


group. 


 


Analysis of Tables E-14 through E-16, Transfer, By DSPS: 


 


Significant disproportionate impact in Transfer was noted in DSPS students. 


 


 


 


F. Foster Youth, Attainment of 2.0 GPA, Measured by Age, Ethnicity and Race 


 


 


Analysis of Tables F-1 through F-9, Foster Youth, Successful Completion of GPA of 2.0 or 


higher, By Age, Ethnicity, and Race: 


 


 


With a total cohort of only 14 foster youth to begin with, and a successful completion cohort 


of half that number, it is difficult to draw meaningful conclusions about disproportionate 


impact.  Nonetheless, it appears that in the age subgroup, the 20-24 group did not fare as well 


as the 25-29 group.  In ethnicity, the Black/African American subgroup experienced 


disproportionate impact.  And in the gender subgroup, Males experienced some 


disproportionate impact, compared with Females as the reference group. 
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G. Veterans, Attainment of 2.0 GPA, Measured by Age, Ethnicity and Race 


 


 


Analysis of Tables G-1 through G-9, Veterans, Successful Completion of GPA of 2.0 or higher, 


By Age Ethnicity, and Gender: 


 


Areas of disproportionate impact were found in Age and Ethnicity.  As for Age, 


disproportionate impact was noted in the 20-24 and 25-29 groups, using the 35-39 group 


as the reference.  For ethnicity the Committee decided to us the Hispanic subgroup as the 


reference, because Hawaiian/Pacific Islander was too small, with only one student.  The 


resulting analysis showed disproportionate impact among the Black or African American 


subgroup and the Unknown subgroup. 
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CAMPUS-BASED RESEARCH 


 


 


 


A. ACCESS  


 


 


CCCCO Definition of Access: The percentage of each population group that is enrolled 


compared to that group’s representation in the adult population within the community served. 


This percentage is frequently calculated as a participation rate. 


 


Source of Blythe and Needles population characteristics: U.S. Census Bureau, American Fact 


Finder, DP-1, Profile of General Population and Housing Characteristics: 2010 


 


Source of Palo Verde College student data: PVC Datatel, Fall 2010, unduplicated count.  For 


comparability with census information for Blythe and Needles, the PVC student enrollment data 


excludes: students enrolled in prison locations outside the district and students enrolled in FST 


inservice courses located outside the district. 


 


Gender:  Census data was adjusted to reflect persons 15 and over for Male and Female in order 


to match the PVC Datatel age group. 


 


Age: In order to correspond to 2010 census data, PVC Datatel data was selected as follows: 


 


15-19 = students born 1991-1995 


20-24 = students born 1990-1986 


25-29 = students born 1985-1981 


30-34 = students born 1980-1976 


35-39 = students born 1975-1971 


40-49 = students born 1970-1961 


50 and over = students born 1960 or earlier 


 


Ethnicity:  Census data does not break out ethnicity in terms of age groups, so the ethnicity 


population represented in this report consists of all age groups (including below college age).  


Therefore, the resulting comparisons of ethnicity represented in the Blythe and Needles areas 


with comparable college ethnic populations may not be completely reliable. 


 


Palo Verde College also has a comparatively small number of students enrolled in 


correspondence and online courses, and who may reside outside the district boundaries.  The 


population characteristics of such students may not be reflected in the Blythe and Needles 


population characteristics. 


 


Areas highlighted in yellow show potential areas of disproportionate impact. 
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Table A-1, Area Population Compared to College Population, By 


Gender 
  


 
    


GENDER 
Area 


Population 


Area 


Population 


Percentage  


PVC Population 


PVC 


Population 


Percentage 


Male 14,311 0.676 1,311 0.582 


Female 6,871 0.324 937 0.416 


Unknown 0 0.000 6 0.003 


Total 21,182 1.000 2,254 1.000 


 


 


Table A-2 


    Area Population Compared to PVC Population, By Gender, Proportionality Index 


GENDER 


Area 


Population 


Percentage 


PVC 


Population 


Percentage 


Proportionality 


Index  


Male 0.680 0.582 0.855 
 Female 0.320 0.416 1.301 
 Unknown 0.000 0.003   
  


 


 


Table A-3 


    Area Population Compared to PVC Population, By Gender, 80 Percent Index 


     
GENDER 


Area 


Population 


PVC 


Population 


Area Compared 


to PVC 


80-Percent 


Index 


Male 14,155 1,311 0.093 0.657 


Female 6,649 937 0.141 1.000 


Unknown 0 6     
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Table A-4, Area Population Compared to College Population, By 


Age 
 


     


AGE 
Area 


Population 


Area 


Population 


Percentage  


PVC Population 


PVC 


Population 


Percentage 


15-19 1,454 0.069 339 0.150 


20-24 1,618 0.077 372 0.165 


25-29 1,926 0.091 301 0.134 


30-34 2,029 0.096 278 0.123 


35-39 2,131 0.101 202 0.090 


40-49 4,631 0.219 408 0.181 


50 + over 7,333 0.347 354 0.157 


Unknown 0 0.000 0 0.000 


TOT 21,122 1.000 2,254 1.000 


 


 


 


Table A-5 


    Area Population Compared to PVC Population, By Age, Proportionality Index 


AGE 


Area 


Population 


Percentage 


PVC 


Population 


Percentage 


Proportionality 


Index  


15-19 0.069 0.150 2.185 
 20-24 0.077 0.165 2.154 
 25-29 0.091 0.134 1.465 
 30-34 0.096 0.123 1.284 
 35-39 0.101 0.090 0.888 
 40-49 0.219 0.181 0.826 
 50 + over 0.347 0.157 0.452 
 Unknown 0.000 0.000   
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Table A-6 


    Area Population Compared to PVC, By Age, 80 Percent Index 
 


     
AGE 


Area 


Population 


PVC 


Population 


Area Compared 


to PVC 


80-Percent 


Index 


15-19 1,454 339 0.233 1.000 


20-24 1,618 372 0.230 0.986 


25-29 1,926 301 0.156 0.670 


30-34 2,029 278 0.137 0.588 


35-39 2,131 202 0.095 0.407 


40-49 4,631 408 0.088 0.378 


50 + over 7,333 354 0.048 0.207 


Unknown 0 0     


 


 


 


Table A-7 


    Area Population Compared to PVC Population, By Ethnicity 
 


ETHNICITY 
Area 


Population 


Area 


Population 


Percentage  


PVC Population 


PVC 


Population 


Percentage 


Afric-Am 3,110 0.121 197 0.087 


Amer Ind 443 0.017 19 0.008 


Asian 325 0.013 21 0.009 


Filipino 0 0.000 11 0.005 


Hispanic 12,151 0.474 577 0.256 


Multi-Eth 373 0.015 0 0.000 


Pacific Is 31 0.001 10 0.004 


Unknown 165 0.006 981 0.435 


White 9,063 0.353 438 0.194 


TOT 25,661 1.000 2,254 1.000 
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Table A-8 


    Area Population Compared to PVC Population, By Ethnicity, Proportionality Index 


ETHNICITY 


Area 


Population 


Percentage 


PVC 


Population 


Percentage 


Proportionality 


Index 


 Afric-Am 0.121 0.087 0.721 
 Amer Ind 0.017 0.008 0.488 
 Asian 0.013 0.009 0.736 
 Filipino 0.000 0.005   
 Hispanic 0.474 0.256 0.541 
 Multi-Eth 0.015 0.000 0.000 
 Pacific Is 0.001 0.004 3.672 
 Unknown 0.006 0.435 67.687 
 White 0.353 0.194 0.550 
  


 


 


Table A-9 
    Area Population Compared to PVC Population, By Ethnicity, 80 Percent Index 


ETHNICITY 
Area 


Population 


PVC 


Population 


Area Compared 


to PVC 


80-Percent 


Index 


Afric-Am 3,110 197 0.063 0.196 


Amer Ind 443 19 0.043 0.133 


Asian 325 21 0.065 0.200 


Filipino 0 11   0.000 


Hispanic 12,151 577 0.047 0.147 


Multi-Eth 373 0 0.000 0.000 


Pacific Is 31 10 0.323 1.000 


Unknown 165 981 5.945 18.431 


White 9,063 438 0.048 0.150 


 


 


 


Analysis of Access Results:   


 


The comparatively larger population of Male students compared to Female (Tables A-1, A-2 and 


A-3) reflects the presence of two large correctional facilities near the Blythe campus, consisting 


entirely of a male inmate population.  The population of inmates near the Blythe campus is 


included in the census count; inmates enrolled in Palo Verde College’s classes are included in 


the student population as well.   
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Interestingly, there is indication of disproportionate impact among Male students (Table A-3), 


since the proportion of Female students at PVC compared to the Female population in the area 


(14%) is higher than the proportion of Male students at PVC compared to the Male population in 


the area (9%).  The difference is enough to place Male students on the disproportionate impact 


list. 


 


As for age, there is evidence of disproportionate impact on students in all age categories from 25 


years and up, Table A-6.  Not surprisingly, disproportionate impact increases with each age 


category further away from the traditional college age categories. 


 


The ethnicity measures are problematic since the census data available did not provide an age 


breakout for each ethnic group, Tables A-7 through A-9.  The result is that the college population 


data, which would include students as young as 15, is compared to a general area population of 


all ages, including students younger than college age. 
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B. COURSE COMPLETION  


 


 


CCCCO Definition of Course Completion: The ratio of the number of credit courses that 


students, by population group, complete, compared to the number of courses in which students in 


that group are enrolled on the census day of the term. 


 


Success Count is number of course completions with a grade of A, B, C, or P. The Success 


Percentage is number of students receiving a grade of A, B, C, P divided by number of students 


receiving a grade of A, B, C, D, F, P, W.  


 


The source of completion data is CCCCO Data Mart, for Fall Semester 2013. 


 


Areas highlighted in yellow show potential areas of disproportionate impact. 


 


 


 


Table B-1, Course 


Completion by Age 
   


     
 AGE 


Enrollment 


by Age 


Enrollment 


Percentage 


Success 


Count 


Success 


Percentage 


1 to 17 212 0.035 175 0.039 


18 to 19 756 0.126 447 0.100 


20 to 24 1,023 0.170 593 0.132 


25 to 29 683 0.114 484 0.108 


30 to 34 754 0.125 600 0.134 


35 to 39 637 0.106 505 0.113 


40 to 49 1,208 0.201 1,050 0.234 


50 + 712 0.118 602 0.134 


Unknown 27 0.004 26 0.006 


Total 6,012 1.000 4,482 1.000 
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Table B-2, Course Completion by Age, Proportionality 


Index 


    
AGE  


Enrollment 


Percentage 


Success 


Percentage 


Proportionality 


Index 


1 to 17 0.035 0.039 1.107 


18 & 19 0.126 0.100 0.793 


20 to 24 0.170 0.132 0.778 


25 to 29 0.114 0.108 0.951 


30 to 34 0.125 0.134 1.067 


35 to 39 0.106 0.113 1.063 


40 to 49 0.201 0.234 1.166 


50 + 0.118 0.134 1.134 


Unknown 0.004 0.006 1.292 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Table B-3, Course Completion by Age, 80 Percent Index, Using "Unknown" As 


Reference Group 


       
  AGE 


Enrollment by 


Age 


Success 


Count 


Success 


Percentage 


80-Percent 


Index 


  1 to 17 212 175 0.825 0.857 
  18 to 19 756 447 0.591 0.614 
  20 to 24 1,023 593 0.580 0.602 
  25 to 29 683 484 0.709 0.736 
  30 to 34 754 600 0.796 0.826 
  35 to 39 637 505 0.793 0.823 
  40 to 49 1,208 1,050 0.869 0.903 
  50 + 712 602 0.846 0.878 
  Unknown 27 26 0.963 1.000 
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Table B-4, Course Completion by Age, 80 Percent Index, Using "40 to 49" as 


Reference Group 


       
 AGE 


Enrollment by 


Age 


Success 


Count 


Success 


Percentage 


80-Percent 


Index 


  1 to 17 212 175 0.825 0.950 
  18 to 19 756 447 0.591 0.680 
  20 to 24 1,023 593 0.580 0.667 
  25 to 29 683 484 0.709 0.815 
  30 to 34 754 600 0.796 0.915 
  35 to 39 637 505 0.793 0.912 
  40 to 49 1,208 1,050 0.869 1.000 
  50 + 712 602 0.846 0.973 
  Unknown 27 26 0.963 1.108 
   


 


Analysis of Tables B-1 through B-4, Course Completion By Age:  


 


Concern was expressed about using the Unknown subgroup as a reference group (Table B-3), 


and considering the small size of this subgroup decided to use the next highest achieving 


subgroup, “40-49,” as represented in Table B-4.   


 


The 80 percent index finding corroborates the proportionality index finding in that the subgroups 


18 to 19 and 20 to 24 are experiencing disproportionate impact in course completion 


 


 


Table B-5, Course Completion by Ethnicity 
  


     


ETHNICITY  


Enrollment 


by 


Ethnicity 


Enrollment 


Percentage 


Success 


Count 


Success 


Percentage 


African-American 678 0.113 431 0.096 


Amer Ind/Alaskan 68 0.011 57 0.013 


Asian 234 0.039 213 0.048 


Hispanic 2354 0.392 1,528 0.341 


Multi-Ethnicity 128 0.021 96 0.021 


Pacific Islander 28 0.005 23 0.005 


Unknown 364 0.061 350 0.078 


White Non-


Hispanic 2158 0.359 1,784 0.398 


Total 6012 1.000 4,482 1.000 
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Table B-6, Course Completion by Ethnicity, Proportionality 


Index   


     


 ETHNICITY  
Enrollment 


Percentage 


Success 


Percentage 


Proportionality 


Index 


 African-American 0.113 0.096 0.853 


 Amer Ind/Alaskan 0.011 0.013 1.124 


 Asian 0.039 0.048 1.221 


 Hispanic 0.392 0.341 0.871 


 Multi-Ethnicity 0.021 0.021 1.006 


 Pacific Islander 0.005 0.005 1.102 


 Unknown 0.061 0.078 1.290 


 White Non-


Hispanic 0.359 0.398 1.109 


  


 


 


Table B-7, Course Completion by Ethnicity, 80 Percent Index, Using "Unknown" as Reference 


Group 


       
ETHNICITY   


Enrollment by 


Ethnicity 


Success 


Count 


Success 


Percentage 


80-Percent 


Index 


  African-American 678 431 0.636 0.661 
  Amer Ind/Alaskan 68 57 0.838 0.872 
  Asian 234 213 0.910 0.947 
  Hispanic 2354 1,528 0.649 0.675 
  Multi-Ethnicity 128 96 0.750 0.780 
  Pacific Islander 28 23 0.821 0.854 
  Unknown 364 350 0.962 1.000 
  White Non-Hispanic 2158 1,784 0.827 0.860 
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Table B-8, Course Completion by Ethnicity, 80 Percent Index, Using "Asian" as 


Reference Group 


      


ETHNICITY   


Enrollment 


by 


Ethnicity 


Success 


Count 


Success 


Percentage 


80-Percent 


Index 


 African-American 678 431 0.636 0.698 
 Amer Ind/Alaskan 68 57 0.838 0.921 
 Asian 234 213 0.910 1.000 
 Hispanic 2354 1,528 0.649 0.713 
 Multi-Ethnicity 128 96 0.750 0.824 
 Pacific Islander 28 23 0.821 0.902 
 Unknown 364 350 0.962 1.056 
 White Non-


Hispanic 2158 1,784 0.827 0.908 
  


 


 


Analysis of Tables B-5 through B-8, Course Completion By Ethnicity:  


 


Concern was expressed about using the Unknown subgroup as a reference group (Table B-7), 


and instead decided to use the next highest achieving subgroup, Asian as the reference g (Table 


B-8).     


 


Disproportionate impact is evident among the African-American and Hispanic subgroups in both 


Tables B-7 and B-8. 


 


 


 


Table B-9, Course Completion By 


Gender 


    


       
GENDER  


Enrollment 


by Gender 


Enrollment 


Percentage 
Success Count 


Success 


Percentage   


Female 1,800 0.299 1,141 0.255 


  Male 4,161 0.692 3,292 0.734 


  Unknown 51 0.008 49 0.011 


  Total 6,012 1.000 4,482 1.000 
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Table B-10, Course Completion By Gender, 


Proportionality Index 


 


   


 GENDER 
Enrollment 


Percentage 


Success 


Percentage 


Proportionality 


Index    


Female 0.299 0.255 0.850 


   Male 0.692 0.734 1.061 


   Unknown 0.008 0.011 1.289 


           


    


 


Table B-11, Course Completion By Gender: 80 Percent Index, Using “Unknown” as Reference 


Group 
 


 GENDER 
Enrollment 


by Gender 


Success 


Count 


Success 


Percentage 


80-Percent 


Index   


Female 1,800 1,141 0.634 0.660 


 


  


Male 4,161 3,292 0.791 0.823 


 


  


Unknown 51 49 0.961 1.000 


   


 


 
 


Table B-12, Course Completion By Gender: 80 Percent Index, Using 


“Male” as Reference Group 


   


 GENDER 
Enrollment 


by Gender 


Success 


Count 


Success 


Percentage 


80-Percent 


Index 


  Female 1,800 1,141 0.634 0.801 
  Male 4,161 3,292 0.791 1.000 
  Unknown 51 49 0.961 1.214 
  


       


       Analysis of Tables B-9 through B-12, Course Completion By Gender:  


 


Concern was expressed about using Unknown as the reference group (Table B-11) and decided 


to analyze this completion measure using Male as the reference subgroup (Table B-12).   


 


The two analyses tend to suggest the Female subgroup is experiencing some degree of 


disproportionate impact. The disproportionate impact on Females in the course completion 


results may be attributed to the significant population of students enrolled in fire science (FST) 


courses, which are credit, inservice courses taught through instructional services agreements.  


The courses consist almost entirely of Male students, and nearly all enrollees pass with high 
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grades.  The large population of Male students in FST courses receiving high grades likely has 


an adverse impact on the rate of course completion seen among Females.   
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C. ESL and BASIC SKILLS (Math and English) COMPLETION OF A DEGREE-


APPLICABLE COURSE   


 


 


CCCCO Definition of Basic Skill Completion: The ratio of the number of students by population 


group who completed a degree-applicable course after having first completed the final ESL or 


basic skills courses compared to the number of those students who complete such a final ESL or 


basic skills course. 


 


For ESL, the College found the data provided in CCCCO Data on Demand to be insufficient for 


analysis, so instead, the College used in-house data from Datatel.  The cohort year selected was 


2007-2008, and the starting cohort consisted of students who successfully completed at least one 


course in English as a Second Language, including credit and noncredit courses.  Noncredit 


courses selected are: ABE 081, ABE 090, NBE 016, NBE 045, NBE 084, and the following 


credit courses with the ESL prefix: 054, 055, 056, 057, 058, 059, 060, 061, 083, and 088. The 


College’s data permitted analysis of the cohort only by gender, race and age. 


 


Of the 79 students who successfully completed at least one of the above-mentioned courses in 


2007-2008, 3 students successfully completed within six years ENG 101, the lowest degree-


applicable course in English.  As part of its analysis, the College examined all English as a 


Second Language cohorts from 2007-2008 through 2013-2014, for evidence of any additional 


students who successfully completed ENG 101.  The findings were that a total of 7 students, 


including the three identified in the 2007-2008 cohort, completed ENG 101.  


 


Because the completion number is so small, no meaningful conclusions could be drawn, at least 


as far as disproportionate impact is concerned.  Nonetheless, the College places great importance 


in ESL (and other basic skills) programs and courses, and has incorporated further research in 


this area as part of its Student Equity Plan goals and activities. 


 


For basic skills math and English, the source of the data is CCCCO Data on Demand.  Because 


of the small size of the data for each cohort year, the College decided to combine all available 


cohort years (2003-2004 through 2007-2008) in its analysis. 


 


Each of the following tables compares the student population characteristics to the outcome of 


having completed a degree-applicable course.   


 


Areas highlighted in yellow show potential areas of disproportionate impact. 
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Table C-1, ESL, Degree App Course, By Gender 


 Cohort Year 2007-


2008 


   
GENDER 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Male 21 0.266 0 0.000 


Female 58 0.734 3 1.000 


Unknown 0 0.000 0   


Total 79 1.000 3 1.000 


 


 


 


 


Table C-2, ESL, Degree App Course, By Gender, Proportionality Index 


Cohort Year 2007-2008 


   
GENDER 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index  


Male 0.266 0.000 0.000 


 Female 0.734 1.000 1.362 


 Unknown 0.000 0.000   


  


 


 


 


Table C-3, ESL, Degree App Course, By Gender, 80 Percent Index 


Cohort Year 2007-


2008 


   
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Male 21 0 0.000 0.000 


Female 58 3 0.052 1.000 


Unknown 0 0 0.000 0.000 
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Table C-4, ESL, Degree App Course, By Race 


 Cohort Year 2007-


2008 


   
RACE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Asian 1 0.013 0 0.000 


AfricanAm 1 0.013 0 0.000 


Filipino 0 0.000 0 0.000 


Hispanic 69 0.873 3 1.000 


AmerInd 0 0.000 0 0.000 


Pac Isl 0 0.000 0 0.000 


White 2 0.025 0 0.000 


Unknown 6 0.076 0 0.000 


Total 79 1.000 3 1.000 


 


 


 


 


Table C-5, ESL, Degree App Course, By Race, Proportionality Index 


Cohort Year 2007-2008 


   
RACE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


Asian 0.013 0.000 0.000   


AfricanAm 0.013 0.000 0.000   


Filipino 0.000 0.000     


Hispanic 0.873 1.000 1.145   


AmerInd 0.000 0.000     


Pac Isl 0.000 0.000     


White 0.025 0.000 0.000   


Unknown 0.076 0.000 0.000   
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Table C-6, ESL, Degree App Course, By Race, 80 Percent Index 


Cohort Year 2007-


2008 


   
RACE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Asian 1 0 0.000 0.000 


AfricanAm 1 0 0.000 0.000 


Filipino 0 0   0.000 


Hispanic 69 3 0.043 1.000 


AmerInd 0 0   0.000 


Pac Isl 0 0   0.000 


White 2 0 0.000 0.000 


Unknown 6 0 0.000 0.000 


 


 


Table C-7, ESL, Degree App Course, By Age 


 Cohort Year 2007-


2008 


   
AGE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


20 or less 13 0.165 3 1.000 


21-24 7 0.089 0 0.000 


25-49 39 0.494 0 0.000 


50 or 


more 20 0.253 0 0.000 


Unknown 0 0.000 0 0.000 


Total 79 1.000 3 1.000 


 


 


 


Table C-8, ESL, Degree App Course, By Age, Proportionality Index 


Cohort Year 2007-2008 


   
AGE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


20 or less 0.165 1.000 6.077   


21-24 0.089 0.000 0.000   


25-49 0.494 0.000 0.000   


50 or 


more 0.253 0.000 0.000   


Unknown 0.000 0.000     
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Table C-9, ESL, Degree App Course, By Age, 80 Percent Index 


Cohort Year 2007-


2008 


   
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


20 or less 13 3 0.231 1.000 


21-24 7 0 0.000 0.000 


25-49 39 0 0.000 0.000 


50 or 


more 20 0 0.000 0.000 


Unknown 0 0 0.000 0 


 


 


Analysis of Tables C-1 through C-9, ESL, Completion of a Degree-Applicable Course, By 


Gender, Race and Age: 


 


The 2007-2008 ESL cohort produced only three students who successfully completed ENG 101 


(the lowest degree-applicable course in English), within six years.  From 2007-2008 to 2013-


2014, only 7 students completed ENG 101 after having completed a course, credit or noncredit, 


in English as a Second Language.  The completion numbers are too small to permit a meaningful 


analysis, at least as far as disproportionate impact is concerned. 


 


The College places great importance in ESL and other basic skills programs and is committed to 


further research in these areas to gain better understanding of students’ motivations for taking 


ESL courses and to identify ways to enhance academic advancement among this population. 


 


The following analyses in ESL are not available at this time: 


 


Table C-10, ESL, Degree Applicable Course, By DSPS 


Table C-11, ESL, Degree Applicable Course, By DSPS, Proportionality Index 


Table C-12, ESL, Degree Applicable Course, By DSPS, 80 Percent Index 


Table C-13, ESL, Degree Applicable, Course, By Economic Disadvantage 


Table C-14, ESL, Degree Applicable Course, By Economic Disadvantage, Proportionality Index 


Table C-15, ESL, Degree Applicable Course, By Economic Disadvantage, 80 Percent Index 
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Table C-16, Basic Sk Math, Degree App Course, By Gender 


All Cohort Years 


 


   
GENDER 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Male 1151 0.651 174 0.716 


Female 615 0.348 69 0.284 


Unknown 1 0.001 0 0.000 


Total 1767 1.000 243 1.000 


          


          


 


 


Table C-17, Basic Sk Math, Degree 


Applicable Course, By Gender, 


Proportionality Index, All Cohort Years 


 


  


 


  


 
GENDER 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


 


  


Male 0.651 0.716 1.099  


  Female 0.348 0.284 0.816  


  Unknown 0.001 0.000 0.000  


           


           


   


 


 


Table C-18, Basic Sk Math, Degree App Course, By Gender, 80 Percent Index 


All Cohort Years 


 


     
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 


80-


Percent   


Male 1151 174 0.151 1.000 


  Female 615 69 0.112 0.742 


  Unknown 1 0 0.000 0.000 
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Analysis of Tables C-16 through C-18, Basic Skills Math, Completion of a Degree-Applicable 


Course, By Gender:  


 


The 80 percent index (Table C-18) indicates that the Female subgroup is experiencing 


disproportionate impact.  This was noted earlier in Tables B-11 and B-12. 


 


 


Table C-19, Basic Sk Math, Degree App Course, By Race 


All Cohort Years 


 


   
RACE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Asian 47 0.027 11 0.045 


AfricanAm 357 0.202 46 0.189 


Filipino 23 0.013 8 0.033 


Hispanic 699 0.396 90 0.370 


AmerInd 32 0.018 4 0.016 


Pac Isl 15 0.008 3 0.012 


White 504 0.285 67 0.276 


Unknown 90 0.051 14 0.058 


Total 1767 1.000 243 1.000 


          


 


 


Table C-20, Basic Sk Math, Degree App Course, By Race, Proportionality Index 


All Cohort Years 


 


     
RACE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


  Asian 0.027 0.045 1.702   


  AfricanAm 0.202 0.189 0.937   


  Filipino 0.013 0.033 2.529   


  Hispanic 0.396 0.370 0.936   


  AmerInd 0.018 0.016 0.909   


  Pac Isl 0.008 0.012 1.454   


  White 0.285 0.276 0.967   


  Unknown 0.051 0.058 1.131   
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Table C-21, Basic Sk Math, Degree App Course, By Race, 80 Percent Index 


All Cohort Years 


 


    
RACE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 


80-


Percent 


 Asian 47 11 0.234 0.673 


 AfricanAm 357 46 0.129 0.370 


 Filipino 23 8 0.348 1.000 


 Hispanic 699 90 0.129 0.370 


 AmerInd 32 4 0.125 0.359 


 Pac Isl 15 3 0.200 0.575 


 White 504 67 0.133 0.382 


 Unknown 90 14 0.156 0.447 


 


 


        


           


  


 


 


Analysis of Tables C-19 through C-21, Basic Skills Math, Completion of a Degree-Applicable 


Course, By Ethnicity: 


 


 There was concern about using Filipino as a reference subgroup considering the comparatively 


small size of the group.  The Student Equity Committee performed further analyses with other 


subgroups and found little change in the disproportionate impact on other groups.  Therefore, the 


committee decided to use Filipino as a reference subgroup, with the finding that all other 


subgroups are experiencing disproportionate impact. 


 


Table C-21 clearly indicates that all ethnic subgroups are experiencing is disproportionate impact 


in terms of completing a degree applicable course at some point after completing a basic skills 


math course. 
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Table C-22, Basic Sk Math, Degree App Course, By Age 


 All Cohort Years 


 


    
AGE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


 20 or less 450 0.255 50 0.206 


 
21-24 377 0.213 48 0.198 


 25-49 890 0.504 140 0.576 


 50 or more 50 0.028 5 0.021 


 Unknown 0 0 0 0 


 Total 1767 1 243 1 


  


 


 


Table C-23, Basic Sk Math, Degree App Course, By Age, Proportionality Index 


All Cohort Years 


 


     
AGE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


  20 or less 0.255 0.206 0.808   


  21-24 0.213 0.198 0.926   


  25-49 0.504 0.576 1.144   


  50 or more 0.028 0.021 0.727   


  Unknown 0.000 0     


            


   


 


Table C-24, Basic Sk Math, Degree App Course, By Age, 80 Percent Index 


All Cohort Years 


 


    
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 


80-


Percent 


 20 or less 450 50 0.111 0.706 


 21-24 377 48 0.127 0.809 


 25-49 890 140 0.157 1.000 


 50 or more 50 5 0.100 0.636 


 Unknown 0 0     
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Analysis of Tables C-22 through C-24, Basic Skills Math, Degree App Course, By Age: 


 


There is evidence of disproportionate impact in the 20 or less and 50 or more subgroups (Table 


C-23 and C-24).  These findings are corroborated by comparatively low completion rates in these 


subgroups. 


 


 


Table C-25, Basic Sk Math, Degree App Course, By DSPS 


All Cohort Years 


 


   
DSPS 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 231 0.131 18 0.074 


No 1536 0.869 225 0.926 


Total 1767 1.000 243 1.000 


          


 


 


 


Table C-26, Basic Sk Math, Degree App Course, By DSPS, Proportionality Index 


All Cohort Years 


 


    
DSPS 


Cohort 


Percentage 


Completion 


Percentage 
Proportionality Index 


  Yes 0.131 0.074 0.567 


  No 0.869 0.926 1.065 


   


 


 


Table C-27, Basic Sk Math, Degree App Course, By DSPS, 80 Percent 


Index 


All Cohort Years 


 


    
DSPS 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


 Yes 231 18 0.078 0.532 


 No 1536 225 0.146 1.000 


  


 


Analysis of Tables C-25 through C-27, Basic Skills Math, Degree Applicable Course, by DSPS: 
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The Committee found considerable disproportionate impact among DSPS students, evidenced in 


the proportionality index and 80 percent index, Tables C-26 and C-26. 


 


 


 


Table C-28, Basic Sk Math, Degree App Course, By Econ Disadv 


All Cohort Years 


 


   ECON 


DISADV 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 1432 0.810 200 0.823 


No 335 0.190 43 0.177 


Total 1767 1.000 243 1.000 


          


 


 


 


Table C-29, Basic Sk Math, Degree App Course, By Econ Disadv, Proportionality Index 


All Cohort Years 


 


    ECON 


DISADV 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


  Yes 0.810 0.823 1.016 


  No 0.190 0.177 0.933 


   


 


 


Table C-30, Basic Sk Math, Degree App Course, By Econ Disadv, 80 Percent Index 


All Cohort Years 


 


     ECON 


DISADV 


Cohort 


Count 


Completion 


Count 
Completion Rate 80-Percent 


  Yes 1432 200 0.140 1.000 


  No 335 43 0.128 0.919 


   


 


Analysis of Tables C-28 through C-30, Basic Skills Applicable Course, By Economic 


Disadvantage:  


 


The Committee found no evidence of disproportionate impact in the economically disadvantaged 


group.   
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Table C-31, Basic Sk English, Degree App Course, By Gender 


All Cohort Years 


   
GENDER 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Male 830 0.642 143 0.540 


Female 462 0.357 122 0.460 


Unknown 1 0.001 0 0.000 


Total 1293 1.000 265 1.000 


          


          


 


 


 


Table C-32, Basic Sk English, Degree App Course, By Gender, Proportionality Index 


All Cohort Years 


     
GENDER 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


  


Male 0.642 0.540 0.841   


  Female 0.357 0.460 1.288   


  Unknown 0.001 0.000 0.000   


   


 


 


Table C-33, Basic Sk English, Degree App Course, By Gender, 80 Percent Index 


All Cohort Years 


     
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


  


Male 830 143 0.172 0.652 


  Female 462 122 0.264 1.000 


  Unknown 1 0 0.000 0.000 


            


   


 


Analysis of Tables C-31 through C-33, Basic Skills Math, Degree App Course, By Gender:  


 


There is evidence of disproportionate impact in the Males in terms of eventually taking a degree-


applicable course in English.  Compare this finding with the opposite results, presented in Table 
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C-18, showing that Females experience disproportionate impact in completing a degree 


applicable course in math. 


 


 


Table C-34, Basic Sk English, Degree App Course, By Race 


All Cohort Years 


   
RACE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Asian 39 0.030 10 0.038 


AfricanAm 279 0.216 35 0.132 


Filipino 13 0.010 5 0.019 


Hispanic 566 0.438 121 0.457 


AmerInd 25 0.019 8 0.030 


Pac Isl 13 0.010 2 0.008 


White 300 0.232 70 0.264 


Unknown 58 0.045 14 0.053 


Total 1293 1.000 265 1.000 


          


 


 


 


Table C-35, Basic Sk English, Degree App Course, By Race, Proportionality Index 


All Cohort Years 


     
RACE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


  Asian 0.030 0.038 1.251   


  AfricanAm 0.216 0.132 0.612   


  Filipino 0.010 0.019 1.877   


  Hispanic 0.438 0.457 1.043   


  AmerInd 0.019 0.030 1.561   


  Pac Isl 0.010 0.008 0.751   


  White 0.232 0.264 1.138   


  Unknown 0.045 0.053 1.178   
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Table C-36, Basic Sk English, Degree App Course, By Race, 80 Percent 


Index 


 All Cohort Years 


     
RACE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


  Asian 39 10 0.256 0.667 


  AfricanAm 279 35 0.125 0.326 


  Filipino 13 5 0.385 1.000 


  Hispanic 566 121 0.214 0.556 


  AmerInd 25 8 0.320 0.832 


  Pac Isl 13 2 0.154 0.400 


  White 300 70 0.233 0.607 


  Unknown 58 14 0.241 0.628 


   


 


 


Analysis of Tables C-34 through C-36, Basic Skills English, Degree Applicable Course, By 


Race:  


 


The Committee found disproportionate impact among all other subgroups other than Filipino, 


which is the reference subgroup.  This finding is comparable to the findings in the basic skills 


math analysis (Table C-21). 


 


 


 


Table C-37, Basic Sk English, Degree App Course, By Age 


All Cohort Years 


   
AGE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


20 or less 383 0.296 103 0.389 


21-24 264 0.204 43 0.162 


25-49 613 0.474 111 0.419 


50 or 


more 33 0.026 8 0.030 


Unknown 0 0 0 0 


Total 1293 1 265 1 
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Table C-38, Basic Sk English, Degree App Course, By Age, Proportionality Index 


All Cohort Years 


     
AGE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


  20 or less 0.296 0.389 1.312   


  21-24 0.204 0.162 0.795   


  25-49 0.474 0.419 0.884   


  50 or more 0.026 0.030 1.183   


  Unknown 0.000 0     


            


   


 


 


Table C-39, Basic Sk English, Degree App Course, By Age, 80 Percent 


Index 


All Cohort Years 


    
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


 20 or less 383 103 0.269 1.109 


 21-24 264 43 0.163 0.672 


 25-49 613 111 0.181 0.747 


 50 or 


more 33 8 0.242 1.000 


 Unknown 0 0     


  


 


 


Analysis of Tables C-37 through C-39, Basic Skills English, Degree Applicable Course, By Age: 


 


The Committee found evidence of disproportionate impact among the 21-24 and 25-49 age 


subgroups.  This finding is just about the opposite of the corresponding analysis of basic skills 


math (Table 24). 
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Table C-40, Basic Sk English, Degree App Course, By DSPS 


All Cohort Years 


   
DSPS 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 186 0.144 37 0.140 


No 1107 0.856 228 0.860 


Total 1293 1.000 265 1.000 


          


 


 


 


Table C-41, Basic Sk English, Degree App Course, By DSPS, Proportionality Index 


All Cohort Years 


     
DSPS 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


  Yes 0.144 0.140 0.971   


  No 0.856 0.860 1.005   


            


            


   


 


 


Table C-42, Basic Sk English, Degree App Course, By DSPS, 80 Percent Index 


All Cohort Years 


     
DSPS 


Cohort 


Count 


Completion 


Count 
Completion Rate 80-Percent 


  Yes 186 37 0.199 0.966 


  No 1107 228 0.206 1.000 


            


            


   


 


 


Analysis of Tables C-40 through C-42, Basic Skills English, Degree Applicable Course, By 


DSPS:  


 


The Committee found no evidence of disproportionate impact in this analysis. 
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Table C-43, Basic Sk English, Degree App Course, By Econ 


Disadv 


All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 1070 0.828 218 0.823 


No 223 0.172 47 0.177 


Total 1293 1.000 265 1.000 


          


 


 


 


Table C-44, Basic Sk English, Degree App Course, By Econ Disadv, Proportionality Index 


All Cohort Years 


      ECON 


DISADV 


Cohort 


Percentage 


Completion 


Percentage 
Proportionality Index   


   Yes 0.828 0.823 0.994   


   No 0.172 0.177 1.028   


    


 


 


Table C-45, Basic Sk English, Degree App Course, By Econ Disadv, 80 Percent Index 


All Cohort Years 


     ECON 


DISADV 


Cohort 


Count 


Completion 


Count 
Completion Rate 80-Percent 


  Yes 1070 218 0.204 0.967 


  No 223 47 0.211 1.000 


   


 


Analysis of Tables C-43 through C-45, Basic Skills English, Degree Applicable Course, By 


Economic Disadvantage: 


 


 The Committee found no evidence of disproportionate impact in this analysis. 
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D. PERSISTENCE, 30-UNITS, COMPLETION (SPAR) 


 


CCCCO Definition of Degree and Certificate Completion: The ratio of the number of students by 


population group who receive a degree or certificate to the number of students in that group with 


the same informed matriculation goal as documented in the student educational plan developed 


with a counselor/advisor. 


 


Note that the Data Procedures in Attachment D of the March 14, 2014 letter from Vice 


Chancellor Linda Michalowski, directs colleges to use the following measures of student 


completion (in which degree and certificate completion is included): Persistence, 30-Units, and 


SPAR.  These measures are explained as follows: 


 


Persistence measures first-time students with minimum of 6 units earned who attempted any 


Math or English in the first three years and achieved the following measure of progress (or 


momentum point):  


 Enroll in first three consecutive primary semester terms (or four quarter terms) anywhere in 


the CCC system. (CCCCO, Methodology for College Level Indicators) 


 
30-Units measures first-time students with minimum of 6 units earned who attempted any Math or 


English in the first three years and achieved the following measure of progress (or milestone) within 


six years of entry:   


 Earned at least 30 units in the CCC system.  (CCCCO, Methodology for College Level 


Indicators) 
 


Completion (SPAR): measures first-time students with minimum of 6 units earned who attempted 


any Math or English in the first three years and achieved any of the following outcomes within six 


years of entry: 


 Earned AA/AS or credit Certificate (Chancellor’s Office approved) 


 Transfer to four-year institution (students shown to have enrolled at any four-year institution of 


higher education after enrolling at a CCC) 


 Achieved “Transfer Prepared” (student successfully completed 60 UC/CSU transferable units 


with a GPA >= 2.0) (CCCCO, Methodology for College Level Indicators) 


 


Areas highlighted in yellow show potential areas of disproportionate impact. 


 


 


Table D-1, Persistence, By Gender 


  All Cohort Years 


   
GENDER 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Male 831 0.676 601 0.738 


Female 395 0.321 212 0.260 
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Unknown 3 0.002 1 0.001 


Total 1229 1.000 814 1.000 


 


 


Table D-2, Persistence, By Gender, Proportionality Index 


All Cohort Years 


  
GENDER 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Male 0.676 0.738 1.092 


Female 0.321 0.260 0.810 


Unknown 0.002 0.001 0.503 


 


 


Table D-3, Persistence, By Gender, 80 Percent Index 


 All Cohort Years 


   
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Male 831 601 0.723 1.000 


Female 395 212 0.537 0.742 


Unknown 3 1 0.333 0.461 


 


 


 


Analysis of Tables D-1 through D-3, Persistence by Gender: 


 


There is some evidence of disproportionate impact among Females in the Persistence measure. 


 


 


Table D-4, Persistence, By Race 


  All Cohort Years 


   
RACE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Asian 32 0.026 23 0.028 


AfricanAm 220 0.179 157 0.193 


Filipino 14 0.011 11 0.014 


Hispanic 470 0.382 322 0.396 


AmerInd 24 0.020 19 0.023 


Pac Isl 17 0.014 13 0.016 


White 358 0.291 216 0.265 


Unknown 94 0.076 53 0.065 


Total 1229 1.000 814 1.000 
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Table D-5, Persistence, By Race, Proportionality Index 


All Cohort Years 


  
RACE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Asian 0.026 0.028 1.085 


AfricanAm 0.179 0.193 1.077 


Filipino 0.011 0.014 1.186 


Hispanic 0.382 0.396 1.034 


AmerInd 0.020 0.023 1.195 


Pac Isl 0.014 0.016 1.155 


White 0.291 0.265 0.911 


Unknown 0.076 0.065 0.851 


 


 


 


Table D-6, Persistence, By Race, 80 Percent Index 


 All Cohort Years 


   
RACE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Asian 32 23 0.719 0.908 


AfricanAm 220 157 0.714 0.901 


Filipino 14 11 0.786 0.992 


Hispanic 470 322 0.685 0.865 


AmerInd 24 19 0.792 1.000 


Pac Isl 17 13 0.765 0.966 


White 358 216 0.603 0.762 


Unknown 94 53 0.564 0.712 


 


 


Analysis of Tables D-3 through D-6, Persistence, By Race: 


 


There is some evidence in the White subgroup in the Persistence measure. 
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Table D-7, Persistence, By Age 


  All Cohort Years 


   
AGE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


20 or less 463 0.377 253 0.311 


21-24 180 0.146 126 0.155 


25-49 561 0.456 416 0.511 


50 or more 25 0.020 19 0.023 


Unknown 0 0.000 0 0.000 


Total 1229 1.000 814 1.000 


 


 


 


Table D-8, Persistence, By Age, Proportionality Index 


All Cohort Years 


  
AGE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


20 or less 0.377 0.311 0.825 


21-24 0.146 0.155 1.057 


25-49 0.456 0.511 1.120 


50 or more 0.020 0.023 1.147 


Unknown 0.000 0.000   


 


 


 


Table D-9, Persistence, By Age, 80 Percent Index 


 All Cohort Years 


   
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


20 or less 463 253 0.546 0.719 


21-24 180 126 0.700 0.921 


25-49 561 416 0.742 0.976 


50 or more 25 19 0.760 1.000 


Unknown 0 0 0.000 0 
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Analysis of Tables D-7 through D-9, Persistence, By Age: 


 


There is some evidence of disproportionate impact among the 20 or less subgroup in the 


Persistence measure. 


 


 


Table D-10, Persistence, By DSPS 


    All Cohort Years 


     
DSPS 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


  Yes 149 0.121 104 0.128 


  No 1079 0.879 710 0.872 


  Total 1228 1.000 814 1.000 


  Note: One student file was eliminated in the original cohort group due to an incorrect entry for 


DSPS. 


 


 


 


Table D-11, Persistence, By DSPS, Proportionality Index 


All Cohort Years 


  
DSPS 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Yes 0.121 0.128 1.053 


No 0.879 0.872 0.993 


 


 


 


 


Table D-12, Persistence, By DSPS, 80 Percent Index 


 All Cohort Years 


   
DSPS 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Yes 149 104 0.698 1.000 


No 1079 710 0.658 0.943 


 


 


Analysis of Tables D-10 through D-12, Persistence, By DSPS: 


 


There is no evidence of disproportionate impact in this analysis. 
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Table D-13, Persistence, By Econ Disadv 


  All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 1021 0.831 712 0.875 


No 208 0.169 102 0.125 


Total 1229 1.000 814 1.000 


 


 


Table D-14, Persistence, By Econ Disadv, Proportionality 


Index 


All Cohort Years 


  ECON 


DISADV 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Yes 0.831 0.875 1.053 


No 0.169 0.125 0.740 


 


 


Table D-15, Persistence, By Econ Disadv, 80 Percent Index 


 All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Yes 1021 712 0.697 1.000 


No 208 102 0.490 0.703 


 


 


Analysis of Tables D-13 through D-15, Persistence, By Economic Disadvantage: 


 


Economically disadvantaged students seem to be experiencing disproportionate impact in terms 


of persistence when compared with non-economically disadvantaged students. 


 


 


Table D-16, 30 Units, By Gender 


  All Cohort Years 


   
GENDER 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Male 831 0.676 514 0.716 
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Female 395 0.321 204 0.284 


Unknown 3 0.000 0 0.000 


Total 1229 1.000 718 1.000 


 


 


 


Table D-17, 30 Units, By Gender, Proportionality Index 


All Cohort Years 


  
GENDER 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Male 0.676 0.716 1.059 


Female 0.321 0.284 0.885 


Unknown 0.000 0.000 0.000 


 


 


Table D-18, 30 Units, By Gender, 80 Percent Index 


 All Cohort Years 


   
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Male 831 514 0.619 1.000 


Female 395 204 0.516 0.835 


Unknown 3 0 0.000 0.000 


 


 


Analysis of Tables D-16 through D-18, Attainment of 30 Units By Gender: 


 


There is no evidence of disproportionate impact in the Gender measure among students in 


attaining 30 units. 


 


 


 


 


Table D-19, 30 Units, By Race 


  All Cohort Years 


   
RACE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Asian 32 0.026 24 0.033 


AfricanAm 220 0.179 133 0.185 


Filipino 14 0.011 10 0.014 


Hispanic 470 0.382 276 0.384 


AmerInd 24 0.020 16 0.022 


Pac Isl 17 0.014 12 0.017 
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White 358 0.291 204 0.284 


Unknown 94 0.076 43 0.060 


Total 1229 1.000 718 1.000 


 


 


 


 


Table D-20, 30 Units, By Race, Proportionality Index 


All Cohort Years 


  
RACE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Asian 0.026 0.033 1.284 


AfricanAm 0.179 0.185 1.035 


Filipino 0.011 0.014 1.223 


Hispanic 0.382 0.384 1.005 


AmerInd 0.020 0.022 1.141 


Pac Isl 0.014 0.017 1.208 


White 0.291 0.284 0.975 


Unknown 0.076 0.060 0.783 


 


 


 


Table D-21, 30 Units, By Race, 80 Percent Index 


 All Cohort Years 


   
RACE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Asian 32 24 0.750 1.000 


AfricanAm 220 133 0.605 0.806 


Filipino 14 10 0.714 0.952 


Hispanic 470 276 0.587 0.783 


AmerInd 24 16 0.667 0.889 


Pac Isl 17 12 0.706 0.941 


White 358 204 0.570 0.760 


Unknown 94 43 0.457 0.610 


 


 


 


 


 


 


 


 







60 | P a l o  V e r d e  C o l l e g e ,  S t u d e n t  E q u i t y  P l a n ,  2 0 1 4    
 


 


 


 


 


Analysis of Tables D-19 through D-21, 30 Units By Race: 


 


There is evidence of disproportionate impact among in the Hispanic and White subgroups in 


terms of attaining 30 units. 


 


 


Table D-22, 30 Units, By 


Age 


   All Cohort Years 


   
AGE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


20 or less 463 0.377 261 0.364 


21-24 180 0.146 91 0.127 


25-49 561 0.456 353 0.492 


50 or more 25 0.020 13 0.018 


Unknown 0 0.000 0 0.000 


Total 1229 1.000 718 1.000 


 


 


 


Table D-23, 30 Units, By Age, Proportionality Index 


All Cohort Years 


  
AGE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


20 or less 0.377 0.364 0.965 


21-24 0.146 0.127 0.865 


25-49 0.456 0.492 1.077 


50 or more 0.020 0.018 0.890 


Unknown 0.000 0   


 


 


 


Table D-24, 30 Units, By Age, 80 Percent Index 


 All Cohort Years 


   
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


20 or less 463 261 0.564 0.896 


21-24 180 91 0.506 0.803 
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25-49 561 353 0.629 1.000 


50 or more 25 13 0.520 0.826 


Unknown 0 0 0.000 0 


 


 


Analysis of Tables D-22 through D-24, 30 Units By Age: 


 


There is no evidence of disproportionate impact in attaining 30 units in the Age measure. 


 


 


 


Table D-25, 30 Units, By DSPS 


    All Cohort Years 


     
DSPS 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


  Yes 149 0.121 86 0.120 
  No 1079 0.879 632 0.880 
  Total 1228 1.000 718 1.000 
  Note: One student file was eliminated in the original cohort group due to an incorrect entry for 


DSPS. 


 


 


 


 


Table D-26, 30 Units By DSPS, Proportionality Index 


All Cohort Years 


  
DSPS 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Yes 0.121 0.120 0.987 


No 0.879 0.880 1.002 


Note: One student file was eliminated in the original cohort group due to an incorrect entry for 


DSPS. 


 


 


Table D-27, 30 Units, By DSPS, 80 Percent Index 


 All Cohort Years 


   
DSPS 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Yes 149 86 0.577 0.985 


No 1079 632 0.586 1.000 


Note: One student file was eliminated in the original cohort group due to an incorrect entry for 


DSPS. 
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Analysis of Tables D-25 through D-27, 30 Units By DSPS: 


There is no evidence of disproportionate impact among DSPS students in attaining 30 units. 


 


 


Table D-28, 30 Units, By Econ Disadv 


  All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 1021 0.831 624 0.869 


No 208 0.169 94 0.131 


Total 1229 1.000 718 1.000 


 


 


Table D-29, 30 Units, By Econ Disadv, Proportionality 


Index 


All Cohort Years 


  ECON 


DISADV 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Yes 0.831 0.869 1.046 


No 0.169 0.131 0.774 


 


 


 


Table D-30, 30 Units, By Econ Disadv, 80 Percent Index 


 All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Yes 1021 624 0.611 1.000 


No 208 94 0.452 0.739 


 


 


Analysis of Tables D-28 through D-30, 30 Units By Economic Disadvantage: 


Some evidence of disproportionate impact among non-economically disadvantaged students is 


noted in attaining 30 units. 
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Table D-31, Completion (SPAR), By 


Gender 


  All Cohort Years 


   
GENDER 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Male 831 0.676 297 0.684 


Female 395 0.321 137 0.316 


Unknown 3 0.002 0 0.000 


Total 1229 1.000 434 1.000 


 


 


 


Table D-32, Completion (SPAR), By Gender, Proportionality Index 


All Cohort Years 


   
GENDER 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
  


Male 0.676 0.684 1.012   


Female 0.321 0.316 0.982   


Unknown 0.002 0.000 0.000   


 


 


Table D-33, Completion (SPAR), By Gender, 80 Percent 


Index 


 All Cohort Years 


   
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Male 831 297 0.357 1.000 


Female 395 137 0.347 0.970 


Unknown 3 0 0.000 0.000 


 


 


 


Analysis of Tables D-31 through D-33, SPAR, By Gender: 


 


There is no indication of disproportionate impact is evident in students by Gender in achieving 


the SPAR outcome. 
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Table D-34, Completion (SPAR), By Race 


  All Cohort Years 


   
RACE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Asian 32 0.026 14 0.032 


AfricanAm 220 0.179 88 0.203 


Filipino 14 0.011 9 0.021 


Hispanic 470 0.382 151 0.348 


AmerInd 24 0.020 9 0.021 


Pac Isl 17 0.014 7 0.016 


White 358 0.291 124 0.286 


Unknown 94 0.076 32 0.074 


Total 1229 1.000 434 1.000 


 


 


 


Table D-35, Completion (SPAR), By Race, Proportionality 


Index 


All Cohort Years 


  
RACE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Asian 0.026 0.032 1.239 


AfricanAm 0.179 0.203 1.133 


Filipino 0.011 0.021 1.820 


Hispanic 0.382 0.348 0.910 


AmerInd 0.020 0.021 1.062 


Pac Isl 0.014 0.016 1.166 


White 0.291 0.286 0.981 


Unknown 0.076 0.074 0.964 
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Table D-36, Completion (SPAR), 80 Percent Index 


 All Cohort Years 


   
RACE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Asian 32 14 0.438 0.681 


AfricanAm 220 88 0.400 0.622 


Filipino 14 9 0.643 1.000 


Hispanic 470 151 0.321 0.500 


AmerInd 24 9 0.375 0.583 


Pac Isl 17 7 0.412 0.641 


White 358 124 0.346 0.539 


Unknown 94 32 0.340 0.530 


 


 


 


Analysis of Tables D-34 through D-36, SPAR, By Race: 


 


Disproportionate impact is evident in all ethnic categories in terms of attaining the SPAR 


outcome. 


 


 


 


 


Table D-37, Completion (SPAR), By Age 


  All Cohort Years 


   
AGE 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


20 or less 463 0.377 167 0.385 


21-24 180 0.146 45 0.104 


25-49 561 0.456 214 0.493 


50 or more 25 0.020 8 0.018 


Unknown 0 0.000 0 0.000 


Total 1229 1.000 434 1.000 
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Table D-38, Completion (SPAR), By Age, Proportionality 


Index 


All Cohort Years 


  
AGE 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


20 or less 0.377 0.385 1.021 


21-24 0.146 0.104 0.708 


25-49 0.456 0.493 1.080 


50 or more 0.020 0.018 0.906 


Unknown 0.000 0.000 0.000 


 


 


Table D-39, Completion (SPAR), By Age, 80 Percent Index 


 All Cohort Years 


   
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


20 or less 463 167 0.361 0.946 


21-24 180 45 0.250 0.655 


25-49 561 214 0.381 1.000 


50 or more 25 8 0.320 0.839 


Unknown 0 0     


 


 


 


 


Analysis of Tables D-37 through D-39, SPAR, By Age: 


 


Evidence of disproportionate impact is noted in the age group 21-24 in attaining the SPAR 


outcome. 


 


Table D-40, Completion (SPAR), By DSPS 


    All Cohort Years 


     
DSPS 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


  Yes 149 0.121 36 0.083 
  No 1079 0.879 398 0.917 
  Total 1228 1.000 434 1.000 
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Note: One student file was eliminated in the original cohort group due to an incorrect entry for 


DSPS. 


 


 


Table D-41, Completion (SPAR), By DSPS, Proportionality 


Index 


All Cohort Years 


  
DSPS 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 


Yes 0.121 0.083 0.684 


No 0.879 0.917 1.044 


 


 


Table D-42, Completion (SPAR), By DSPS, 80 Percent 


Index 


 All Cohort Years 


   
DSPS 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Yes 149 36 0.242 0.655 


No 1079 398 0.369 1.000 


 


 


Analysis of Tables D-40 through D-42, SPAR, By DSPS: 


 


Evidence of disproportionate impact is noted in DSPS students in terms of achieving the SPAR 


outcome. 


 


 


 


Table D-43, Completion (SPAR), By Econ Disadv 


 All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Cohort 


Percentage 


Completion 


Count 


Completion 


Percentage 


Yes 1021 0.831 354 0.816 


No 208 0.169 80 0.184 


Total 1229 1.000 434 1.000 


 


 


 


Table D-44, Completion (SPAR), By Econ Disadv, Proportionality Index 


All Cohort Years 


   ECON 


DISADV 


Cohort 


Percentage 


Completion 


Percentage 


Proportionality 


Index 
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Yes 0.831 0.816 0.982   


No 0.169 0.184 1.089   


 


 


Table D-45, Completion (SPAR), By Econ Disadv, 80 Percent Index 


All Cohort Years 


   ECON 


DISADV 


Cohort 


Count 


Completion 


Count 


Completion 


Rate 
80-Percent 


Yes 1021 354 0.347 0.901 


No 208 80 0.385 1.000 


 


 


Analysis of Tables D-43 through D-45, SPAR, By Economic Disadvantage: 


 


No evidence of disproportionate impact is evident among disadvantaged students in terms of 


achieving the SPAR outcome. 
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E. TRANSFER 


 


CCCCO Definition of Transfer: The ratio of the number of students by population group who 


complete a minimum of 12 units and have attempted a transfer level course in mathematics or 


English, to the number of students in that group who actually transfer after one or more (up to 


six) years. 


 


For definitions and transfer methodology as discussed in the Transfer Cohort Report published 


by the CCCCO, please open the following link: 


 


http://datamart.cccco.edu/App_Doc/Transfer%20Cohort%20Methodology.doc 


 


Areas highlighted in yellow show potential areas of disproportionate impact. 


 


 


 


Table E-1, Transfer, By 


Age 
   Cohort years 2006-07 
   


AGE 


Transfer 


Cohort 


Count 


Cohort 


Percentage 


Transfer 


Count 


Transfer 


Percentage 


17 or less 34 0.296 8 0.500 


18 & 19 13 0.113 2 0.125 


20 to 24 13 0.113 3 0.188 


25 to 29 20 0.174 1 0.063 


30 to 34 10 0.087 0 0.000 


35 to 39 15 0.130 1 0.063 


40 to 49 9 0.078 0 0.000 


50 + 1 0.009 1 0.063 


Total 115 1.000 16 1.000 


 


 


 


 


 


 


 


 


 



http://datamart.cccco.edu/App_Doc/Transfer%20Cohort%20Methodology.doc
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Table E-2, Transfer, Proportionality Index, By Age 


Cohort years 2006-07 
  


AGE 
Cohort  


Percentage 


Transfer 


Percentage 


Proportionality 


Index 


1 to 17 0.296 0.500 1.691 


18 & 19 0.113 0.125 1.106 


20 to 24 0.113 0.188 1.659 


25 to 29 0.174 0.063 0.359 


30 to 34 0.087 0.000 0.000 


35 to 39 0.130 0.063 0.479 


40 to 49 0.078 0.000 0.000 


50 + 0.009 0.063 7.188 


 


 


 


 


Table E-3, Transfer, 80 Percent Index, By Age 


 Cohort years 2006-07 


   


 AGE 


Transfer 


Cohort 


Count 


Transfer 


Count 


Transfer 


Percentage 


80-Percent 


Index 


1 to 17 34 8 0.235 0.235 


18 & 19 13 2 0.154 0.154 


20 to 24 13 3 0.231 0.231 


25 to 29 20 1 0.050 0.050 


30 to 34 10 0 0.000 0.000 


35 to 39 15 1 0.067 0.067 


40 to 49 9 0 0.000 0.000 


50 + 1 1 1.000 1.000 
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Table E-4, Transfer, 80 Percent Index, by Age 


 Using Age 1 to 17 as the Reference 


Group 


  Cohort years 2006-07 


   


  


Tranfer 


Cohort 


Count 


Transfer 


Count 


Transfer 


Percentage 


80-Percent 


Index 


1 to 17 34 8 0.235 1.000 


18 & 19 13 2 0.154 0.654 


20 to 24 13 3 0.231 0.981 


25 to 29 20 1 0.050 0.213 


30 to 34 10 0 0.000 0.000 


35 to 39 15 1 0.067 0.283 


40 to 49 9 0 0.000 0.000 


50 + 1 1 1.000 4.250 


 


 


Analysis of Tables E-1 through E-4, Transfer by Age: 


 


The area of disproportionate impact for Transfer by Age was found in the 18-19, 25-29, 30-34, 


35-39, and 40-49 age groups.  The Committee decided to use the 1-17 group as the reference 


group, since the 50+ subgroup had only one student. 


 


 


Table E-5, Transfer, By Gender 
  Cohort years 2006-07 


   


GENDER 


Transfer 


Cohort 


Count 


Cohort 


Percentage 


Transfer 


Count 


Transfer 


Percentage 


Male 87 0.757 11 0.688 


Female 28 0.243 5 0.313 


Total 115 1.000 16 1.000 


 


 


 


 


 


 







72 | P a l o  V e r d e  C o l l e g e ,  S t u d e n t  E q u i t y  P l a n ,  2 0 1 4    
 


 


 


 


 


Table E-6, Transfer, By Gender 
 Cohort years 2006-07 


  
GENDER 


Cohort  


Percentage 


Transfer 


Percentage 


Proportionality 


Index 


Male 0.757 0.688 0.909 


Female 0.243 0.313 1.283 


 


 


 


Table E-7, Transfer, By Gender 
  Cohort years 2006-07 


   


GENDER 


Transfer 


Cohort 


Count 


Transfer 


Count 


Transfer 


Percentage 


80-Percent 


Index 


Male  87 11 0.126 0.708 


Female 28 5 0.179 1.000 


 


 


 


 


Analysis of Tables E-5 through E-7, Transfer by Gender:  


 


Some evidence of disproportionate impact in Transfer was noted among the Male subgroup. 


 


Table E-8, Transfer, By Ethnicity 
   Cohort years 2006-07 


    


ETHNICITY 


Transfer 


Cohort 


Count 


Cohort 


Percentage 


Transfer 


Count 


Transfer 


Percentage 


African-American               21 0.183 3 0.188 


Asian                          5 0.043 2 0.125 


Filipino                       4 0.035 1 0.063 


Hispanic                       39 0.339 3 0.188 


Pacific Islander               1 0.009 0 0.000 


Unknown                        5 0.043 0 0.000 


White Non-Hispanic             40 0.348 7 0.438 


Total 115 1.000 16 1.000 
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Table E-9, Transfer, Proportionality Index, By Ethnicity 
 Cohort years 2006-07 


   
ETHNICITY 


Cohort  


Percentage 


Transfer 


Percentage 


Proportionality 


Index 


African-American               0.183 0.188 1.027 


Asian                          0.043 0.125 2.875 


Filipino                       0.035 0.063 1.797 


Hispanic                       0.339 0.188 0.553 


Pacific Islander               0.009 0.000 0.000 


Unknown                        0.043 0.000 0.000 


White Non-Hispanic             0.348 0.438 1.258 


 


 


Table E-10, Transfer, 80 Percent Index, by Ethnicity 


  Cohort years 2006-07 


    


ETHNICITY 


Tranfer 


Cohort 


Count 


Transfer Count 
Transfer 


Percentage 


80-Percent 


Index 


African-American               21 3 0.143 0.357 


Asian                          5 2 0.400 1.000 


Filipino                       4 1 0.250 0.625 


Hispanic                       39 3 0.077 0.192 


Pacific Islander               1 0 0.000 0.000 


Unknown                        5 0 0.000 0.000 


White Non-Hispanic             40 7 0.175 0.438 


 


 


Analysis of Tables E-8 through E-10, Transfer by Ethnicity:  


 


Considerable evidence of disproportionate impact in Transfer is noted in all ethnic groups except 


for Asian, the reference group. 


 


 


Table E-11, Transfer, By CalWORKS 
   Cohort years 2006-07 


    
CalWORKS 


Transfer 


Cohort Count 


Cohort 


Percentage 
Transfer Count 


Transfer 


Percentage 


No, Not a CalWORKS 


Participant 
109 


0.948 
15 


0.938 
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Yes, CalWORKS Participant 6 0.052 1 0.063 


Total 115 1.000 16 1.000 


 


 


Table E-12, Transfer, By CalWORKS 
  Cohort years 2006-07 


   
CalWORKS 


Cohort  


Percentage 


Transfer 


Percentage 


Proportionality 


Index 


No, Not a CalWORKS 


Participant 0.948 0.938 
0.989 


Yes, CalWORKS Participant 0.052 0.063 1.198 


 


 


 


 


Table E-13, Transfer, By CalWORKS 
   Cohort years 2006-07 


    
CalWORKS 


Transfer 


Cohort Count 


Transfer 


Count 


Transfer 


Percentage 


80-Percent 


Index 


No, Not a CalWORKS 


Participant 
109 15 0.138 


0.826 


Yes, CalWORKS Participant 6 1 0.167 1.000 


 


 


 


Analysis of Tables E-11 through E-13, Transfer, By CalWORKS: 


 


No evidence of disproportionate impact was noted in the Transfer, By CalWORKS group. 


 


 


 


Table E-14, Transfer, By DSPS 
   Cohort years 2006-07 


    
DSPS 


Transfer 


Cohort Count 


Cohort 


Percentage 


Transfer 


Count 


Transfer 


Percentage 


No, Not DSPS 101 0.878 16 1.000 


Yes, DSPS 14 0.122 0 0.000 


Total 115 1.000 16 1.000 
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Table E-15, Transfer, By DSPS 
  Cohort years 2006-07 


   
DSPS 


Cohort  


Percentage 


Transfer 


Percentage 


Proportionality 


Index 


No, Not DSPS 0.878 1.000 1.139 


Yes, DSPS 0.122 0.000 0.000 


 


 


Table E-16, Transfer, By DSPS 
   Cohort years 2006-07 


    
DSPS 


Transfer 


Cohort Count 
Transfer Count 


Transfer 


Percentage 


80-Percent 


Index 


No, Not DSPS 101 16 0.158 1.000 


Yes, DSPS 14 0 0.000 0.000 


 


 


 


Analysis of Tables E-14 through E16, Transfer, By DSPS: 


 


Significant disproportionate impact in Transfer was noted in DSPS students. 
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F. FOSTER YOUTH 


 


The CCCCO did not provide guidelines on evaluating disproportionate impact among Foster 


Youth.  Therefore, PVC conducted its analysis as follows: 


 


The analysis of Foster Youth consists of an examination of transcripts for each student in the 


cohort, specifically the GPA earned from courses taken at PVC.  Students with a GPA of 2.0 or 


higher, analyzed by age, ethnicity and gender, were considered part of the successful completion 


group. 


 


Areas highlighted in yellow show potential areas of disproportionate impact. 


 


 


Table F-1, Foster Youth, By Age 
    Cohort years 2006-07 
    


AGE 
Cohort 


Count 


Cohort 


Percentage 


Cohort 


Completion 


Completion 


Percentage 


 17 or less 0 0.000 0 0.000 
 18 & 19 0 0.000 0 0.000 
 20 to 24 11 0.786 4 0.571 
 25 to 29 3 0.214 3 0.429 
 30 to 34 0 0.000 0 0.000 
 35 to 39 0 0.000 0 0.000 
 40 to 49 0 0.000 0 0.000 
 50 + 0 0.000 0 0.000 
 Total 14 1.000 7 1.000 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


 


Table F-2, Foster Youth, Proportionality Index, by Age 
  Cohort years 2006-07 


    
AGE 


Cohort  


Percentage 


Completion 


Percentage 


Proportionality 


Index  


 1 to 17 0.000 0.000   


  18 & 19 0.000 0.000   


  20 to 24 0.786 0.571 0.727 


  25 to 29 0.214 0.429 2.000 


  30 to 34 0.000 0.000   


  35 to 39 0.000 0.000   
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40 to 49 0.000 0.000   


  50 + 0.000 0.000   


  Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


Table F-3, Foster Youth, 80 Percent Index, by 


Age 


   Cohort years 2006-07 


    
AGE 


Cohort 


Count 


Completion 


Count 


Completion 


Percentage 
80-Percent Index 


 1 to 17 0 0     
 18 & 19 0 0     
 20 to 24 11 4 0.364 0.364 
 25 to 29 3 3 1.000 1.000 
 30 to 34 0 0     
 35 to 39 0 0     
 40 to 49 0 0     
 50 + 0 0     
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


 


Table F-4, Foster Youth, By Ethnicity 
   Cohort years 2006-07 


    
ETHNICITY 


Cohort 


Count 


Cohort 


Percentage 


Cohort 


Completion 


Completion 


Percentage 
 American Ind 1 0.071 0 0.000 
 Black or African-


Am 
4 


0.286 
2 


0.286 
 Hispanic 3 0.214 2 0.286 
 Two or More 


Races 
1 


0.071 
0 


0.000 
 White 5 0.357 3 0.429 
 Total 14 1.000 7 1.000 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  
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Table F-5, Foster Youth, Proportionality Index, by Ethnicity 
  Cohort years 2006-07 


    
ETHNICITY 


Cohort  


Percentage 


Completion 


Percentage 


Proportionality 


Index 


  American Ind 0.071 0.000 0.000 
  Black or African-


Am 0.286 0.286 1.000 
  Hispanic 0.214 0.286 1.333 
  Two or More 


Races 0.071 0.000 0.000 
  White 0.357 0.429 1.200 
  Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


 


 


Table F-6, Foster Youth, 80 Percent Index, By Ethnicity 


  Cohort years 2006-07 


    
ETHNICITY 


Cohort 


Count 


Completion 


Count 


Completion 


Percentage 
80-Percent Index 


 American Ind 1 0 0.000 0.000 
 Black or African-


Am 4 2 0.500 0.750 
 Hispanic 3 2 0.667 1.000 
 Two or More 


Races 1 0 0.000 0.000 
 White 5 3 0.600 0.900 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


 


 


Table F-7, Foster Youth, By 


Gender 
    Cohort years 2006-07 
    


GENDER 
Cohort 


Count 


Cohort 


Percentage 


Cohort 


Completion 


Completion 


Percentage 


 Female 9 0.643 5 0.714 
 Male 5 0.357 2 0.286 
 Total 14 1.000 7 1.000 
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Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


 


 


Table F-8, Foster Youth, Proportionality Index, By Gender 
  Cohort years 2006-07 


    
GENDER 


Cohort  


Percentage 


Completion 


Percentage 


Proportionality 


Index 


  Female 0.643 0.714 1.111 
  Male 0.357 0.286 0.800 
  Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or higher.  


 


 


 


Table F-9, Foster Youth, 80 Percent Index, By Gender 


 Cohort years 2006-07 


   
GENDER 


Cohort 


Count 


Completion 


Count 


Completion 


Percentage 
80-Percent Index 


Female 9 5 0.556 1.000 


Male 5 2 0.400 0.720 


 


 


Analysis of Tables F-1 through F-9, Foster Youth, Successful Completion of GPA of 2.0 or 


higher, By Age, Ethnicity, and Race: 


 


 


With a total cohort of only 14 foster youth to begin with, and a successful completion cohort of 


half that number, it is difficult to draw meaningful conclusions about disproportionate impact.  


Nonetheless, it appears that in the age subgroup, the 20-24 group did not fare as well as the 25-


29 group.  In ethnicity, the Black/African American subgroup experienced disproportionate 


impact.  And in the gender subgroup, Males experienced some disproportionate impact, 


compared with Females as the reference group. 
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G. VETERANS 


 


The CCCCO did not provide guidelines on evaluating disproportionate impact among Veterans.  


Therefore, PVC conducted its analysis as follows: 


 


The analysis of Veterans consists of an examination of transcripts for each student in the cohort, 


specifically the GPA earned from courses taken at PVC.  Students with a GPA of 2.0 or higher, 


analyzed by age, ethnicity and gender, were considered part of the successful completion group. 


 


Areas highlighted in yellow show potential areas of disproportionate impact 


 


 


Table G-1, Veterans, By Age 
    


AGE Cohort Count 
Cohort 


Percentage 


Cohort 


Completion 


Completion 


Percentage 


 17 or less 0 0.000 0 0.000 
 18 & 19 0 0.000 0 0.000 
 20 to 24 2 0.031 1 0.022 
 25 to 29 17 0.262 11 0.239 
 30 to 34 25 0.385 18 0.391 
 35 to 39 6 0.092 5 0.109 
 40 to 49 5 0.077 4 0.087 
 50 + 10 0.154 7 0.152 
 Total 65 1.000 46 1.000 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  


 


 


Table G-2, Veterans, Proportionality Index, by Age 
   


AGE 
Cohort  


Percentage 


Completion 


Percentage 


Proportionality 


Index  


 1 to 17 0.000 0.000   


  18 & 19 0.000 0.000   


  20 to 24 0.031 0.022 0.707 


  25 to 29 0.262 0.239 0.914 


  30 to 34 0.385 0.391 1.017 


  35 to 39 0.092 0.109 1.178 


  40 to 49 0.077 0.087 1.130 
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50 + 0.154 0.152 0.989 


  Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  


 


 


Table G-3, Veterans, 80 Percent Index, by Age 


   


AGE Cohort Count 
Completion 


Count 


Completion 


Percentage 


80-Percent 


Index 


 1 to 17 0 0     
 18 & 19 0 0     
 20 to 24 2 1 0.500 0.600 
 25 to 29 17 11 0.647 0.776 
 30 to 34 25 18 0.720 0.864 
 35 to 39 6 5 0.833 1.000 
 40 to 49 5 4 0.800 0.960 
 50 + 10 7 0.700 0.840 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  


 


 


 


Table G-4, Veterans, By Ethnicity 
    


ETHNICITY Cohort Count 
Cohort 


Percentage 


Cohort 


Completion 


Completion 


Percentage 


 Asian 3 0.046 2 0.043 
 Black or African-


Am 
4 


0.062 
1 


0.022 
 Hispanic 28 0.431 22 0.478 
 White 27 0.415 19 0.413 
 Haw/Pac Islander 1 0.015 1 0.022 
 Unknown 2 0.031 1 0.022 
 Total 65 1.000 46 1.000 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  
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able G-5, Veterans, Proportionality Index, by Ethnicity 
   


ETHNICITY 
Cohort  


Percentage 


Completion 


Percentage 


Proportionality 


Index 


  Asian 0.046 0.043 0.942 
  Black or African-


Am 0.062 0.022 0.353 
  Hispanic 0.431 0.478 1.110 
  White 0.415 0.413 0.994 
  Haw/Pac Islander 0.015 0.022 1.413 
  Unknown 0.031 0.022 0.707 
  Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  


 


 


Table G-6, Veterans, 80 Percent Index, By Ethnicity 


   


ETHNICITY Cohort Count 
Completion 


Count 


Completion 


Percentage 


80-Percent 


Index 


 Asian 3 2 0.667 0.848 
 Black or African-


Am 
4 1 


0.250 0.318 
 Hispanic 28 22 0.786 1.000 
 White 27 19 0.704 0.896 
 Haw/Pac Islander 1 1 1.000 1.273 
 Unknown 2 1 0.500 0.636 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  


 


 


Table G-7, Veterans, By Gender 
    


GENDER Cohort Count 
Cohort 


Percentage 


Cohort 


Completion 


Completion 


Percentage 


 Female 12 0.185 9 0.196 
 Male 53 0.815 37 0.804 
 Total 65 1.000 46 1.000 
 Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  
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Table G-8, Veterans, Proportionality Index, By Gender 
   


GENDER 
Cohort  


Percentage 


Completion 


Percentage 


Proportionality 


Index 


  Female 0.643 0.714 1.111 
  Male 0.357 0.286 0.800 
  Source: PVC Admissions and Records. Successful completion is attainment of GPA of 2.0 or 


higher.  


 


 


 


Table G-9, Veterans, 80 Percent Index, By Gender 


  
GENDER Cohort Count 


Completion 


Count 


Completion 


Percentage 


80-Percent 


Index 


Female 12 9 0.750 1.000 


Male 53 37 0.698 0.931 


 


 


Analysis of Tables G-1 through G-9, Veterans, Completion of 2.0 GPA, By Age Ethnicity, and 


Gender: 


 


Areas of disproportionate impact were found in Age and Ethnicity.  As for Age, disproportionate 


impact was noted in the 20-24 and 25-29 groups, using the 35-39 group as the reference.  For 


ethnicity the Committee decided to us the Hispanic subgroup as the reference, because 


Hawaiian/Pacific Islander was too small, with only one student.  The resulting analysis showed 


disproportionate impact among the Black or African American subgroup and the Unknown 


subgroup. 
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Palo Verde College Student Equity Plan 2014-15 Budget 


   Funds Allocated  $   200,000  


   Proposed Expenditures 
Goal 1 - Access 


  Peer counselors 4 students  $          15,000  


Outreach 
 


 $          12,000  


Textbook libraries 
 


 $          85,000  


   Goal 2 - Course Completion 
  Self-service module-Training 4 students  $          10,000  


Textbook libraries Above 
 


   Goal 3 - ESL & Basic Skills 
  Tutoring 8 tutors embedded  $          30,000  


Professional Development 
 


 $          10,000  


   Goal 4 - Persistence 
  Advisor 1  $          20,000  


Peer Counselors Above 
 Research 


 
 $          10,000  


Self-service Module Above 
 Textbook  libraries Above 
 Professional Development Above 
 


   Goal 5  - Transfer 
  Career Planning/Transfer support To include trips to colleges  $            8,000  


   Goal 6 - Foster Youth 
  Research Above 


 


   Goal 7 - Veterans 
  Research Above 


 


   Total Expenditures 
 


 $   200,000  
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EVALUATION SCHEDULE AND PROCESS 


 


The evaluation of progress in the PVC Student Equity Plan will be accomplished in various 


ways, including: 


 


1. The Student Success and Support Program/Student Equity Committee will conduct 


ongoing assessment of the effectiveness of Student Equity Plan goals and activities 


implemented to address areas of disproportionate impact.  The SSSP/Student Equity 


Committee, chaired by the Vice President of Instruction and Student Services, consists of 


counselors, teaching faculty, support staff, administrators and the college’s institutional 


researcher. The broad representation on the SSSP/Student Equity Committee ensures 


institution-wide examination of the College’s progress in achieving student equity. 


 


2. The SSSP/Student Equity Committee prepared, and is responsible for monitoring, the 


Student Success and Support Program Plan, previously submitted to the CCCCO, 


October 17, 2014.  The SSSP/Student Equity Committee thus provides integrated 


oversight of student success and equity and is in the position to make adjustments to 


either Plan to ensure effective coordination and effective implementation of goals 


expressed by each. 


 


3. Several members of the SSSP/Student Equity Committee also serve on the PVC Program 


Review Committee, providing coordination between the two committees.  At present the 


Program Review Committee is re-examining its long-standing program review process, 


therefore allowing for the timely inclusion of student equity in the program self-


assessment process. 


 


4. Several members of the SSSP/Student Equity Committee also serve on the PVC College 


Council/Strategic Planning Steering Committee, the College’s key planning organization, 


chaired by the Superintendent/President. The participation of SSSP/Student Equity 


Committee members on the College Council provides for representation of student equity 


matters. The College Council consists of representation of all constituencies and, among 


other responsibilities, is charged with monitoring the Integrated Strategic Plan 2013-16, 


two initiatives of which have bearing on student success and equity:   


 
Initiative 1: Deliver and continuously improve upon quality educational programs, 


emphasizing student learning leading to certification, conferral of associate degrees, 


transfer to four-year institutions, and personal growth and career enhancement. 


 


Initiative 2: Provide quality student support services to a diverse student population, 


providing opportunities for student success. 


 


5. The PVC Board of Trustees has a long-standing commitment to student equity, described 


in Board Policy/Administrative Procedure 5300 Student Equity, thus ensuring ultimate 


accountability for the delivery of an effective student equity program.  
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INSTITUTIONAL TRANSITION PROGRAM DIRECTOR

Institutional Transition Program – California Department of Corrections and Rehabilitation (CDCR)

A Grant Funded Position





THE COLLEGE:



Palo Verde College is a publicly supported 2-year college located in the beautiful Southeastern California desert.  Yearly enrollment is approximately 4,000 students (full and part-time)



POSITION:



Full time – Contract Education, subject to continued CDCR funding and District acceptance of such funding.  Work schedule is based on the approved CDCR Calendar and could vary each year.



NATURE OF THE ASSIGNMENT: 



Under the direct supervision of the Vice President of Instruction and Student Services.  The Program Director will be responsible for implementing all aspects of the CDCR Transition Program.  The Program Director is an Educational Administrator, designated as such by the Governing Board, with responsibility for supervising and managing the CDCR Transition Program.



DUTIES AND RESPONSIBILITIES:



1. Maintain the overall administrative responsibility for the delivery of services.

2. Plan, direct and coordinate all program activities.

3. Oversee the program budget and operational costs.

4. Identify and ensure an alternative workload for staff during periods of institutional lockdown or other Program down time.

5. Ensure communication occurs with the appropriate community One Stop Career Center staff and other agencies as necessary. 

6. Ensure exit interviews are conducted with each participant and a certificate of completion is provided.

7. Ensure all institutional rules and policies are followed and adhered to, including all policy and procedures having to do with safety and security.

8. Attend any orientations, in-service or safety trainings as required by the CDCR. 

9. Work cooperatively with the CDCR Program Analyst, all CDCR staff and any other public or private entities identified by the CDCR Program Analyst.

10. Rectify any contract non-compliance issues identified by the CDCR Program Analyst.

11. Assist and cooperate in all types of CDCR program evaluations of on-site peer reviews and other traditional quality and evaluation activities.

12. Establish  an  internal  administrative  fiscal  system  for  the  ongoing  management  of  the Agreement.

13. Submit monthly invoices and reports. 

14. Prepare and submit management information system documents, other reports and correspondence as required.

15. Responsible for recruiting, training, supervising, and maintaining qualified staff necessary for the delivery of the Program.

16. Ensure written policy and procedures are established in compliance with CDCR policy and procedures, which prohibit employees from fraternizing with inmates and their families.

17. Oversee the establishment of the training program for the utilization of the Inmate Clerks and follow institution policy and guidelines for inmate accountability.

18. Provide necessary forms and documents as necessary to CDCR staff regarding inmate pay forms, time keeping logs and work supervisor reports.

19. Maintain all records that pertain to the delivery of services.

20. Ensure the validity of the data and protect the data from unauthorized access and/or destruction due to negligence, malice or disaster. 

21. Serve as a liaison between the District and CDCR with other educational programs.

22. Perform all other such duties as required or assigned to fulfill the responsibilities of the position.



REQUIRED QUALIFICATIONS:

1. Possession of a Master’s degree from a postsecondary institution accredited by an accreditation agency recognized by either the U.S. Department of Education, such as the Western Association of Schools and Colleges (WASC) or its equivalent, or the Council on Postsecondary Accreditation. 

2. One year of formal training, internship, or leadership experience reasonably related to the administrator’s administrative assignment

3. Demonstrated sensitivity to and an understanding of the diverse academic, socioeconomic, cultural, disability, gender identity, sexual orientation and ethnic backgrounds of inmate students.



LOCATION:



Job locations will vary between Chuckawalla Valley State Prison and/or Ironwood State Prison or the Palo Verde College Blythe Campus.  



SALARY AND JOB STATUS:

1. Salary will be on Row 4 of the college’s Educational Administrator pay schedule with placement appropriate to experience. 

2. The college offers an attractive package of fringe benefits including medical/hospital, dental and vision care and group life insurance. 

3. This position is Contract Education subject to continued CDCR funding and acceptance of such funding by the District. 

[bookmark: _GoBack]
PALO VERDE COMMUNITY COLLEGE DISTRICT

AA/ADA/EEO

1. To be considered a candidate for a position in the Palo Verde Community College District, the application and materials must be on file no later than the filing deadline date.

2. The screening procedure:

a. Human Resources will screen all applications for minimum qualifications.  The Screening Committee will then screen all remaining applications.  Meeting the minimum qualifications for the position does not assure an interview.

b. The committee will invite selected candidates to an interview held at Palo Verde College.  From those candidates interviewed, the committee will recommend selected persons to the Superintendent/ President who will also interview the candidates.

c. The Superintendent/President will then make a recommendation to the Board of Trustees.

3. All interviews will be scheduled for the same day and evening, if possible.

4. In the interview, consideration will be given to factors in addition to education and experience, including, but not limited to, personal development, ability to work with others, initiative and sensitivity and commitment to meet student needs.

5. Travel costs related to these initial interviews will be borne by the candidate.

6. A second interview may be required for selected candidates.

7. Candidates should not expect official notification of the status of their candidacy until the Board of Trustees has acted on the Superintendent's recommendation for employment.

8. The College reserves the right to contact the current or most recent employer of any candidate and to fully investigate current and past employment history including social media.

9. The College reserves the right to re-advertise the position or to delay or withdraw filling a position at its sole discretion. 

10. The College does not return to the candidate materials submitted in application for a position.

11. An optional form, "Affirmative Action Survey," is distributed with each application.  Completing and returning this form is done on a voluntary basis by the candidate.  The voluntary form does not circulate through the screening procedure along with the application.

12. The Immigration and Naturalization Act requires the College to obtain documentation for every individual who is employed which verifies identity and authorizes his/her right to work.

13. All employees are required to sign the Oath of Allegiance and the Drug-Free Workplace policy form, to provide evidence of a clear Tuberculosis screening and submit to a background investigation.

14. The provisions of this bulletin do not constitute a contract expressed or implied, and any of the provisions contained herein may be modified or revoked without notice.

PALO VERDE COMMUNITY COLLEGE DISTRICT

Pursuant to Title IX of the Education Amendments of 1972, Title VII of the Civil Rights Act of 1964, Section 504 of the Rehabilitation Act of 1973, and amendments and other laws, orders, and regulations governing discrimination, the Palo Verde Community College District is an equal opportunity employer.  The policy of the District is to encourage applications from ethnic and racial minorities, women, persons with disabilities, and Vietnam-era veterans.  No person shall be denied employment because of ethnicity or race, color, sex, age, religion, marital status, disability, gender identity, sexual orientation, national origin, medical conditions, status as a Vietnam-era veteran, ancestry, or political or organizational affiliation.  
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Program Facilitator

Institutional Transition Program – California Department of Corrections and Rehabilitation (CDCR)



THE COLLEGE:



Palo Verde College is a publicly supported 2-year college located in the beautiful Southeastern California desert.  Yearly enrollment is approximately 4,000 students (full and part-time)



POSITION:



Full-time – Contract Education, subject to continued CDCR funding and District acceptance of such funding. Work schedule is based on the approved CDCR Calendar and could vary each year.



NATURE OF THE ASSIGNMENT:



Under the direct supervision of the CDCR Institutional Transition Program Director, provides delivery of Transition curriculum to incarcerated students.



DUTIES AND RESPONSIBILITIES:



1. Deliver the Program topics and program services utilizing the CDCR approved curriculum.

2. Assist in establishing and maintaining a variety of record keeping and tracking systems as well as inmate files for the proper collection, dissemination and documentation of necessary information and data.

3. Maintain participant files, program logs, rosters, records, and other writings that pertain to the delivery of services.  

4. Prepare and submit documents, reports, and correspondence as required.

5. Follow all institutional rules and policies, including all policy and procedures having to do with safety and security.

6. Attend any orientations, in-service or safety trainings as required by the CDCR. 

7. Administer and review the results of vocational and employment-related tests designed to identify skill, aptitudes and interests of eligible participants.

8. Assess and evaluate inmate’s employment goals in relation to their current, transferable, or potential skills, and their relevance to local labor market conditions.

9. Assist inmates in accessing resources and information about supportive, social and financial services in their community of residence and teach how to identify such resources in their communities.

10. Conduct workshops including work readiness presentations, job search techniques, preparation of resumes, cover letters and applications, life skills, mock interviews, internet familiarity, labor market information and community service topics. These workshops will be in addition to the curriculum provided by CDCR.

11. Explain program requirements to all participants and ensure that all participants have all required documents.

12. Provide One Stop Career Center information for the geographical areas of parole upon release for each class participant.

13. Communicate with appropriate community One Stop Career Center staff for each participant. 

14. Work cooperatively with the CDCR Program Analyst, all CDCR staff and any other public or private entities identified by the CDCR Program Analyst.

15. Assist and cooperate in all types of CDCR program evaluations of on-site peer reviews and other traditional quality and evaluation activities.

16. Establish a training program for the utilization of the Inmate Clerks, who will assist in the provision of program services using institution policy and guidelines for inmate accountability. 

17. Cooperate in the evaluation of the program and assist CDCR and any designated evaluators in any additional data collection efforts, program fidelity and program analysis.

18. Engage the participants to actively participate in class exercises and communicate with their peers.

19. Provide all appropriate participants with a Certificate of Completion.

20. Perform all other such duties as required or assigned to fulfill the responsibilities of the position.



REQUIRED QUALIFICATIONS:



1. A Bachelor of Arts Degree from a postsecondary institution accredited by an accreditation agency recognized by either the U.S. Department of Education, such as the Western Association of Schools and Colleges (WASC) or its equivalent, or the Council on Postsecondary Accreditation. , and 2 years of professional experience, OR

2. An Associate of Arts Degree from a postsecondary institution accredited by an accreditation agency recognized by either the U.S. Department of Education, such as the Western Association of Schools and Colleges (WASC) or its equivalent, or the Council on Postsecondary Accreditation, and 6 years professional experience. 

3. Must pass state required prison clearance.

4. Demonstrated sensitivity to and an understanding of the diverse academic, socioeconomic, cultural, disability, gender identity, sexual orientation and ethnic backgrounds of inmate students.



LOCATION AND CALENDAR:



Job locations will vary between Chuckawalla Valley State Prison and/or Ironwood State Prison or the Palo Verde College Blythe Campus.  The employee will be following the CDCR approved calendar.



SALARY AND JOB STATUS:

1. Placement on the salary schedule is determined by education and verified academic or vocational experience.

2. The college offers an attractive package of fringe benefits including medical/hospital, dental and vision care and group life insurance. 

3. This position is Contract Education subject to continued CDCR funding and acceptance of such funding by the District. 


PALO VERDE COMMUNITY COLLEGE DISTRICT

AA/ADA/EEO

1. To be considered a candidate for a position in the Palo Verde Community College District, the application and materials must be on file no later than the filing deadline date.

2. The screening procedure:

a. Human Resources will screen all applications for minimum qualifications.  The Screening Committee will then screen all remaining applications.  Meeting the minimum qualifications for the position does not assure an interview.

b. The committee will invite selected candidates to an interview held at Palo Verde College.  From those candidates interviewed, the committee will recommend selected persons to the Superintendent/ President who will also interview the candidates.

c. The Superintendent/President will then make a recommendation to the Board of Trustees.

3. All interviews will be scheduled for the same day and evening, if possible.

4. In the interview, consideration will be given to factors in addition to education and experience, including, but not limited to, personal development, ability to work with others, initiative and sensitivity and commitment to meet student needs.

5. Travel costs related to these initial interviews will be borne by the candidate.

6. A second interview may be required for selected candidates.

7. Candidates should not expect official notification of the status of their candidacy until the Board of Trustees has acted on the Superintendent's recommendation for employment.

8. The College reserves the right to contact the current or most recent employer of any candidate and to fully investigate current and past employment history including social media.

9. The College reserves the right to re-advertise the position or to delay or withdraw filling a position at its sole discretion. 

10. The College does not return to the candidate materials submitted in application for a position.

11. An optional form, "Affirmative Action Survey," is distributed with each application.  Completing and returning this form is done on a voluntary basis by the candidate.  The voluntary form does not circulate through the screening procedure along with the application.

12. The Immigration and Naturalization Act requires the College to obtain documentation for every individual who is employed which verifies identity and authorizes his/her right to work.

13. All employees are required to sign the Oath of Allegiance and the Drug-Free Workplace policy form, to provide evidence of a clear Tuberculosis screening and submit to a background investigation.

14. The provisions of this bulletin do not constitute a contract expressed or implied, and any of the provisions contained herein may be modified or revoked without notice.

PALO VERDE COMMUNITY COLLEGE DISTRICT

Pursuant to Title IX of the Education Amendments of 1972, Title VII of the Civil Rights Act of 1964, Section 504 of the Rehabilitation Act of 1973, and amendments and other laws, orders, and regulations governing discrimination, the Palo Verde Community College District is an equal opportunity employer.  The policy of the District is to encourage applications from ethnic and racial minorities, women, persons with disabilities, and Vietnam-era veterans.  No person shall be denied employment because of ethnicity or race, color, sex, age, religion, marital status, disability, gender identity, sexual orientation, national origin, medical conditions, status as a Vietnam-era veteran, ancestry, or political or organizational affiliation.  
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Automated Technology Advisory Committee – Henry Rinaldi

		Randy Smith

		Student



		Levi Crawford

		Student



		Rex Lainez

		Student



		Brandon Scott

		Student



		Maria Lopez

		CTE Counselor



		Kirk Almquist

		NAPA Autoparts



		Rick Downs

		The Gas Company



		Mike Faulkner

		D&L Auto Parts



		Ronnie Hasler

		Blythe Freeway Towing



		Bill Lacey

		Southern California Edison/Parent



		Hamp Mead

		Mead Automotive



		Tommy Nordell

		Ace Towing



		Cody Rasmussen

		Blythe Freeway Towing



		Blythe EDD

		1277 W. Hobsonway, Blythe, CA  92225 (760) 922-0103







Building Construction Trade Advisory Committee – Mike Rhoades



		Maria Lopez

		CTE Counselor



		David Bayles

		Inland Builders Supply



		Joe Boire

		PVC Welding Technology Instructor



		Curtis Crecelius

		CB Plumbing



		Amy Rhoades

		Student



		Denny Johnson

		Johnson Electric



		Staci Lee

		CalWORKs – PVC



		Hector Gomez

		Student



		Steve Lindberg

		Inland Builders Supply



		Henry Rinaldi

		PVC Automotive Technology Instructor



		Ron Taylor

		Fairway Villas – General Contractor



		Pat Fritch

		Construction Superintendent



		Gracie Milke

		Blythe EDD







Computer Information Systems Advisory Committee – Scott Peterson



		Glynisha McCoy

		Student



		Joseph Bowley

		Student



		Matthew Pryor

		Student



		Maria Lopez

		CTE Counselor



		Milton Sanchez

		Twin Palm High School Principal



		Brandi Cox

		Palo Verde High School Principal



		Ann Lisa

		Palo Verde High School Career Specialist



		Vicki Attaway

		Adjunct Instructor, PVC



		Douglas Bigler

		CPA, Brenner and Bigler Associates



		Norma Castillo

		Palo Verde High School



		Robert Crain

		State Farm Insurance Company



		Irma Dagnino

		PVC Counselor



		Tammy Dobbs

		Court Services Supervisor, Riverside Superior Court



		Russi Egan

		Fiscal Services Manager, PVC



		Teresa Guilin

		Ironwood State Prison



		Julie Hayden

		Century 21



		Adam Houston

		Director of Information Technology, PVC 



		Jeremy James

		PVUSD Administration



		Lorenzo Lujano

		PVC Counselor



		Scott Peterson

		Computer Information Systems Instructor, PVC



		Mike Schuringa

		Chuckawalla Valley State Prison



		Kelly Williams-Crowe

		California Department of Corrections/Adjunct Instructor PVC



		Blythe EDD

		1277 W. Hobsonway, Blythe, CA  92225 (760) 922-0103







Welding Technology Advisory Committee – Joe Boire



		Austin Mays

		Student



		David Santero

		Student



		Mike Rodriguez

		PVC Welding Teacher Aide



		Maria Lopez

		[bookmark: _GoBack]CTE Counselor



		Chris Echard

		Welder Gypsum Plant



		Danielle Koons

		Welding T.A./Welding Student



		Uri Phommachak

		Welder Gymsum Plant



		Jimmy Schuster

		Welding Shop Owner



		Blythe EDD

		1277 W. Hobsonway, Blythe, CA  92225 (760) 922-0103







